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Rezumat

Profilul absolventului de arhitectura este dat de propria
personalitate, scoala fi ofera doar cadrul in care acesta sa
se poatd cultiva, dezvolta, promova si mai tarziu exprima.
Dacd privim scoala, pe de o parte, ca pe un mediu de
cultivare a unor personalitdti si, pe de alta parte, ca un
serviciu care trebuie sa ofere societatii specialisti, cunos-
catori ai domeniului, cu o cultura specializata extinsa,
documentati si pregatiti sa se integreze procesului socio-
profesional respectiv, observam pozitia mediana si duala
a acestui domeniu de activitate:

- responsabilitate umana in relatie cu studentii -
intelegerea si promovarea calitatilor individuale ale fie-
caruia.

- responsabilitate sociala in raport cu domeniul de activi-
tate - prestatii calificate de servicii.

Dinamica tehnologiilor, mobilitatea, explozia demogra-
fica, convulsiile sociale si criza arhitecturii din ultime-
le decenii au solicitat scolile de arhitectura la suplete si
adaptabilitate. Scoala romaneascd parcurge un proces de
redefinire in urma discontinuitatilor produse incepand cu
anii '50.

Ceea ce este considerat ca fiind profilul scolilor consa-
crate de arhitecturs, este doar o chestiune de nuanta. In
fapt, structura programelor universitare este astfel conce-
puta incat sa permita deplina exprimare a personalitatii
studentilor si sa ofere posibilitatea explorarii capacitatilor
individuale ale acestora in cadrul oferit de sistemele de
valori ale arhitecturii si ale societatii.

,Nu pot invdta nimic pe nimeni. Pot doar s fi fac sa gan-
deasca.” (Socrate)

Cuvinte cheie: Scoala de arhitecturd, educatie, progra-
ma, competente, responsabilitate.

atelier@tad-arhitectura.ro

Abstract

The profile of the graduate of the school of architecture
is given by its own personality, the school gives only the
frame within he would cultivate himself, he can develop
and promote himself, in order to express later.

If we refer to school as a medium that cultivates per-
sonalities, on the one hand, and, on the other hand, as
a device that should provide specialists into a company,
the professionals of the guilt, that should know the field,
with extensive knowledge, documented and ready to in-
tegrate socio-professional process, we can observe the
dual position of this domain:

- Human responsibility regarding students: understand-
ing and promoting individual qualities of each one of
them.

- Social responsibility regarding the benefits of the do-
main of activity — qualified inspections.

The dynamics of the technology, the mobility, the demo-
graphic explosion, the social convulsions and crisis in
each and every one of the domains, have requested to ar-
chitecture schools flexibility and adaptability. Romanian
school of Architecture is in a process of redefinition after
discontinuities produced from the 50s.

What is considered to be the profile of the school of archi-
tecture is just a matter of nuance. In fact, the structure of
the university programs is composed in such a way that
it allows full expression of personality and offer students
the opportunity to explore their individual capacities in
the framework of architecture and societal values.

“I cannot teach anybody anything. | can only make them
think.” (Socrates)

Keywords: School of architecture, education, curricula,
skills, responsibility.
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1. Introducere

Ritmul actual al dezvoltarii, mobilitatea, explo-
zia demografica, convulsiile sociale par sa anule-
ze orice idee de predictibilitate a evolutiei istorice.
Invatamantul prin toate formele sale trebuie sa fie
insd, unul dintre primii receptori al acestor procese
de schimbare. Pedagogia de arhitectura urmareste sa
formeze si sa consolideze instrumente de lucru po-
trivite acestui mediu dinamic. Toate aceste crize pot
fi privite ca oportunitati ale evolutiei profesionale si
mai ales ca oportunitati in evolutia cadrului si parcur-
sului formativ al arhitectilor.

Pentru o scoala de arhitectura, a fi rezilienta dar
sensibila la schimbadrile ce apar presupune a avea in
permanentd in vedere urmatoarea intrebare: Care
este profilul arhitectului de mdine? Raspunsul este
nuantat si pleaca de la cateva chestiuni de fond.
Fluxul din interiorul profesiilor a generat forme noi
si diversificate in campul practicii de arhitectura.
Cresterea complexitatii tehnologice a imprimat o
forma de specializare ce intersecteaza doar partial
formatia arhitectului. Globalizarea mediilor de pro-
iectare si dinamica fortei de munca pune in pericol
practica bazata pe selectia oferita de scolile locale sau
regionale de arhitectura ce a functionat multa vreme
pana acum. Astfel se contureaza cateva puncte critice
pe care organizarea educatiei de arhitectura va trebui
sd le negocieze.

2. Competente

2.1 Competente operationale

Aspectele aduse in discutie plaseaza invatamantul
de arhitectura in contextul mai larg al cadrului eu-
ropean sau international. Pentru discursul autohton
al educatiei de arhitectura o serie de intrebdri raman
deschise: Care va fi rolul Scolii de Arhitecturd in viitor?

1. Introduction

The current accelerated development rate, mobility ex-
pansion, demographic explosion or social convulsions
seem to cancel nowadays any notion of predictability
in evolution. Education in all its forms must be, thus,
one of the first recipients of these processes of change.
Architectural pedagogy aims to train and strengthen
suitable tools for the dynamic environment we face. All
these crises can be seen not only as opportunities for
professional development but especially as opportuni-
ties to improve the framework and the formative path
of architects.

For a school of architecture, being equally resilient and
sensitive to changes that occur means always bear in
mind the following question: What is the profile of to-
morrow’s architect? The answer is complex and starts
from some substantive issues. The flux inside the profes-
sions generated new and diverse forms in the field of ar-
chitectural practice. The increasing complexity of tech-
nological process generates a form of specialization
only partially intersecting the architect’s formation. The
globalization of media design and changes in work-
force dynamics endanger the selection once based on
local or regional schools graduates. This outlines several
critical issues that architectural education organization
will have to negotiate.

2. Skills

2.1 Operational skills

The issues raised place architectural education in the
wider context of European or international architecture
education context. Looking towards our local architec-
tural education a number of questions remain open:
What will be the role of the School of Architecture in
the future? What skills and competencies will be pur-
sued in the training of future architects so that they
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Institutul de Arhitectura,lon Mincu’, Bucuresti / ,lon Mincu” Institute of Architecture, Bucharest
Sursa / Source: www.arhitectura-1906.ro

Ce aptitudini si competente vor trebui urmdrite in for-
matrea viitorilor arhitecti pentru ca ei sd poatd modela
viitorul? Este oare absolventul din zilele noastre un om
al ,Califatului Arhitecturii ” de pretutindeni, un om al
Arhitecturii din lume? Poate fi si un om al domeniilor co-
nexe din lumea intreaga?

Aici trebuie puse in balanta dinamica, fluiditatea si
instabilitatea pietei de arhitectura din Romania si din
lume. Dacd pana acum putin timp scoala de arhitec-
turd pregatea arhitectii pentru provocdrile mediului
autohton, noile granite extinse ale fenomenului arhi-
tectural obliga la un orizont largit. Pe un prim taler se
gasesc flexibilitatea si versatilitatea la cerintele pietei

can shape the future? Is a graduate today a man of
“Caliphate Architecture” everywhere, a man of Archi-
tecture in the world? It may be a man of related areas
worldwide?

The educational process has the difficult task to balance
the fluidity, instability and dynamics of the architecture
market in Romania and worldwide. If not too long ago
an architecture school prepared architects for local en-
vironmental challenges, today, the new extended bor-
ders of architectural phenomenon require a widened
horizon. On a first tray we find flexibility and versatil-
ity to the Romanian architecture market requirements,
where the base is the small design office unit. In coun-
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de arhitectura din Romania, in care unitatea de baza
este biroul mic de proiectare. In contrapondere, spe-
cializarea pe anumite segmente de proiectare este o
caracteristica a pietei din straindtate, datd de o structu-
ra dominata de prezenta birourilor mari de proiectare.

2.2 Competente profesionale

Toata problematica amintita mai sus implica o stra-
tegie bazata pe dobandirea de catre student a unor
competente care sa ii permita sa se integreze si sa
performeze in diferite grupuri profesionale din spatii
culturale diferite. Multi dintre absolventii scolilor
de arhitecturd europene imbratiseaza cariere tan-
gente profesiei, situatie ce impune completarea
cunostintelor de o anumita factura prin adaptabilita-
te, flexibilitate si versatilitate. Nicole & Pilling (2005)
vorbesc despre o necesitate a arhitectilor de a fi mai
bine pregatiti sa raspunda dimensiunii umane a pro-
fesiei. Toate competentele urmarite in scoala trebuie
sincronizate cu strategii si atitudini in virtutea gene-
rarii unor mecanisme ce pot alimenta procesul de for-
mare continua in carierd. Abilitatile si atitudinile do-
bandite in scoala devin principalii parametri transfe-
rabili contextelor reale cu care studentii se confrunta
dupa terminarea studiilor. Pare ca misiunea unei scoli
de arhitectura devine aceea de a invata studentii sa
acceseze, analizeze, evalueze noua informatie pe care
apoi sa poata sa si-o insuseasca si sa o aplice.,,Analfa-
betul de maine nu va fi cel care nu stie sa citeascd, ci
cel care nu a invatat cum sa invete” (Alvin Tofler).
Exigentele pietei fac din ce in ce mai mult apel la apti-
tudinile interactive, de ascultare, interogare, negocie-
re , explicare sau argumentare. (Nicole & Pilling, 2005,
p. 7). Ele vizeaza nu doar relationarea interpersonalg,
ci si aptitudini ce tin de comunicare prin ascultare,
intelegere si raspuns adecvat tipului de interlocutor.
In general, in scolile de arhitectur, in prima faza a
formarii, abilitatile de comunicare sunt evaluate prin

terbalance, specialization in certain segments of the de-
sign is a feature of the market from abroad, where the
structure is dominated by the presence of large design
offices.

2.2 Professional skills

All issues mentioned above involve a strategy based on
the acquisition of skills that enable students to integrate
and perform in different professional groups from differ-
ent cultural spaces. Many European schools of architec-
ture graduates embrace partially related architecture
careers, case that requires completing their knowledge
through adaptability, flexibility and versatility. Nicole &
Pilling (2005) refer to the need for architects to be bet-
ter prepared to respond to the human dimension of the
profession. All competencies pursued in school must be
synchronized with strategies and attitudes that gen-
erate mechanisms for lifelong learning process. Skills
and attitudes educated in school are the main param-
eters transferable into real contexts after graduation. It
seems that the mission of a school of architecture is to
learn students to access, analyze, evaluate new infor-
mation that then be later assimilated and applied. "The
illiterate of the 21st century will not be those who can-
not read and write, but those who cannot learn, unlearn
and relearn” (Alvin Tofler, 1973).

Market exigency demands more and more interactive
skills of listening, interrogating, negotiating, explaining
and arguing. (Nicole & Pilling, 2005, p. 7). They aim not
only interpersonal, but also related to communication
skills by listening, understanding and giving an appro-
priate answer to your interlocutor. For the most part,
architecture schools evaluate communication skills in
the first phase of training within the project presenting
activity. Nicole & Pilling remark a disregard of listening
ability in this beginning stage.

Romanian school of Architecture is in a process of re-
definition after discontinuities produced from the 50s.
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prezentarea proiectelor. Nicol & Pilling (Nicole & Pilling
2005, p. 9) remarca neglijarea abilitatii de ascultare in
aceasta etapa de inceput.

Scoala romaneasca parcurge un proces de redefinire in
urma discontinuitatilor produse incepand cu anii 50.1n
procesul actual de invatamant, Facultatea de Arhitec-
tura din cadrul Universitatii de Arhitecturd si Urbanism
,lon Mincu”Bucuresti urmareste o serie de competente
structurate pe 6 paliere. 1. Competente de ordin gene-
ral, 2. Competente in domeniul artelor, istoriei si teoriei
arhitecturii, precum si in domeniul stiintelor umanis-
te conexe, 3. Cunostinte in domeniul urbanismului, 4.
Cunostinte in domeniul proiectarii structurilor, al fizicii
constructiilor si tehnologiilor, 5. Cunostinte in dome-
niul social, 6. Cunostinte in domeniul executiei, regle-
mentarilor si procedurilor in constructii. [1]

Ele sunt urmarite concomitent in proportii variabile
de-a lungul procesului didactic, iar atelierul de arhi-
tectura devine un prilej pentru transpunerea lor intr-
0 maniera integranta. Scopul devine acela de a gasi
un echilibru intre aptitudinile interpersonale si cele
tehnice. Tendinta invatdmantului occidental este de
a recompensa toate aceste calitati si abilitati numai in
masura in care ele aduc un plus de valoare proiectului.
De altfel, proiectul devine metoda didactica esentiala
care, prin complexitatea ei, permite coroborarea
cunostintelor si abilitatilor.

3. Modele internationale - directii de lucru

Un clasament recent intocmit de Higher Education
System Strength Rankings in parteneriat cu Elsevier a
urmarit urmatoarele trei criterii ca fiind fundamentale
inierarhizarea institutiilor de invatamant din domeniul
arhitecturii: reputatia academica, reputatia angajato-
rului si impactul cercetdrii. Cazurile alese contureaza
diversitatea palierelor de dezvoltare a invatamantului
de arhitecturd pe plan european si mondial.

In the current process of education, the Faculty of Ar-
chitecture of "lon Mincu” University of Architecture and
Urban Planning follows a range of skills structured into
six levels: 1. General skills, 2. Skills in the arts, history
and theory of architecture as well as humanities related
skills, 3. Knowledge in urban planning, 4. Knowledge of
structural design, building physics and technology, 5.
Social knowledge, 6. Knowledge of execution, regula-
tions and procedures in construction. [1].

They are pursued simultaneously in varying proportions
throughout the educational process and the architec-
ture design studio becomes an occasion to implement
them in an integrated manner. The goal becomes that
of reaching a balance between technical and interper-
sonal skills. The trend in Western education is to reward
all those qualities and skills only if bring added value to
the project. Moreover, the project becomes an essential
teaching method which, through its complexity, ena-
bles colligating knowledge and skills.

3. International models - working directions

A recent ranking prepared by the Higher Education
System in partnership with Elsevier Strength Rankings
found three criteria as fundamental in the hierarchy of
educational institutions in the field of architecture: aca-
demic reputation, employer reputation and research
impact. The cases chosen as follows support an emerg-
ing diversity of architectural education development
trends in Europe and worldwide.
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Topul Universitatilor cu specializare in arhitectura pe anul 2015 /
Ranking of Architecture Universities in 2015
Sursa / Source: http://www.topuniversities.com

Pe primul loc, Massachusetts Institute of Techno-
logy (MIT) este un lider de opinie unanim recunoscut
in privinta ecourilor schimbadrilor din invatamantul de
arhitectura si nu numai. MIT inregistreaza un numar
mai mare de studenti inscrisi la programele de mas-
ter (60%) fata de programele de Bachelor (40%). Ate-

On the first place, Massachusetts Institute of Tech-
nology (MIT) is a widely recognized for the echoes of
change in architectural education and beyond. MIT has
showed in 2015 a greater number of students enrolled
in master’s programs (60%) than for Bachelor programs
(40%). The studios concern recent and future issues
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lierele se adreseaza unor problematici actuale prin
doua tipuri de discursuri. Primul este orientat cdtre
latura tehnica prin implicatiile asupra conformarii
invelisului cladirii ca reactie la determinantele me-
diului si, in egala importanta, al doilea tip de discurs
vizeaza latura experimentald si exploreaza instru-
mentele digitale in proiectare, procese de simulare
si testare. Studentii au intotdeauna in fata tabloul
asupra responsabilitatilor complexe ale arhitectului si
sunt incurajati sa isi aleaga, considerand toate aceste
aspecte si limitele date de programa, propria directie
de formare.

Bartlett School of Architecture - UCL este recu-
noscuta pentru reputatia experimentului arhitectu-
ral care subintinde intr-o maniera riguroasa ambele
componente, teoretica si tehnica. Natura experimen-
tala este reflectatd in toate etapele formarii, de la con-
cept la cercetare.

O abordare particulara si consecventd o regasim la
Delft University of Technology. Programa se con-
centreaza asupra aptitudinilor tehnice lucru imprimat
si de prezenta profesorilor din randul practicantilor
profesiei. Intreg procesul didactic este bazat pe stiinta
proiectarii iar nivelul de master este caracterizat prin-
tr-un cadru extrem de specializat.

Delft University of Technology /
Sursa / Source: http://www.bk.tudelft.nl/en

seen from a double perspective. The first direction is
oriented towards the technical side studying the build-
ing envelope design implications as a response to the
environment and, equally important, the second type
of discourse looks at the experimental side and explores
digital tools to design, simulate and test the solution.
Students always have in mind the complex responsi-
bilities of the architect and are encouraged to choose,
within the limitations of the curricula, their own training
direction.

Bartlett School of Architecture - UCL is known for its
reputation in embracing the architectural experiment
in a stringent manner, considering both the theoretical
and technical components. The experimental nature of
the education programme is reflected in all stages, from
studio to research.

A particular and consistent approach can be found at
Delft University of Technology. The curriculum focus-
es on technical skills encouraging the presence of teach-
ers among practitioner architects. The whole teaching
process is based on scientific contents while the master
design is characterized by a highly specialized frame-
work.
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Academy of Architecture Mendrisio
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O alta categorie are ca exponent Academia de la
Mendrisio, ce isi propune o formare de tip genera-
list incluzand trei categorii de componente: practi-
ca, tehnica si stiintifica. Programul de Bachelor este
asimilat construirii unei baze solide in interiorul unei
programe aparent rigide. Programul de master ofera
libertatea alegerii de catre student a unei directii par-
ticulare modelate prin indrumare.

Another category represented by Mendrisio Academy
of Architecture, which proposes a general type of ar-
chitecture education following three categories of com-
ponents: practical, technical and scientific. The Bachelor
program is equated to developing a solid base within a
seemingly rigid curriculum. The master program offers
more freedom to the students in choosing a particular
direction modelled through didactic guidance.
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Asadar, ceea ce este considerat ca fiind profilul
scolilor consacrate de arhitecturd este doar o ches-
tiune de nuanta. in fapt, structura programelor uni-
versitare este astfel conceputa astfel incat sa permita
deplina exprimare a personalitatii studentilor si sa
ofere posibilitatea explorarii capacitatilor individuale
ale acestora in cadrul oferit de sistemele de valori ale
arhitecturii si ale societatii.

4. Concluzii

Scolile de arhitectura incearca sa se raporteze in
permanentd la un prezent eterogen si un viitor des-
chis si imprevizibil. Directiile amintite si adunate mai
sus nu trebuie vazute ca un unic tablou posibil. Ele au
rolul de a evalua si pozitiona scoala si produsele sale
in complexitatea mediului cu care arhitectura lucrea-
za, fara a trasa solutii. In lumina acestor consideratii
o scoala de arhitectura trebuie sa fie in primul rand
proactiva. Invazia in campul arhitecturii nu reprezinta
0 amenintare ci o premisa a unei schimbari naturale.
Noile oportunitéti trebuie prilejuite inca din faza de
formare in cadrul controlat si orientat al scolii.

What is considered to be the profile of the school of ar-
chitecture is just a matter of nuance. In fact, the struc-
ture of the university programs is composed in such a
waly that it allows full expression of personality and of-
fer students the opportunity to explore their individual
capacities in the framework of architecture and societal
values.

4. Conclusions

Architecture schools are trying to constantly relate both
with the heterogeneous present and with the open and
unpredictable future. Directions mentioned and gath-
ered above should not be seen as a unique picture. Their
purpose is to evaluate and position the school inside
the complexity of the architectural environment with-
out tracing solutions. In light of these considerations a
school of architecture should be primarily proactive. The
invasion in the field of architecture is not a threat but
a natural premise for change. The new opportunities
must be occasioned from the learning phase within the
architecture schools framework.

Studii si cercetari stiintifice de arhitectura si urbanism / Architectural and Urban Research Studies / ARGUMENT 17



Bibliografie / Bibliography

NICOL, D., PILLING, S.(Ed.) Changing Architectural Education: Towards a New Professionalism London: Spon Press,
2005.

MERINA, Javier Sanchez.,Designing the unknown: teaching architecture at Alicante University”in EURAU2014
Istanbul _ Composite cities: Proceedings, Istanbul, 2014

Webografie / Webography

UAUIM https://www.uauim.ro

MIT https://architecture.mit.edu/

TU Delft www.bk.tudelft.nl/en/

Accademia di Architettura Mendrisio http://www.arc.usi.ch/en

DOMUS http://digitaledition.domusweb.it/domus/books/131201domus/#/1/

BUILDING FUTURES http://www.buildingfutures.org.uk/assets/downloads/The_Future _for_Architects_Full_
Report_2.pdf

18 Universitatea de Arhitectura si Urbanism “lon Mincu” / “lon Mincu” University of Architecture and Urban Planning





