PEDAGOGIE DE ARHITECTURA PENTRU UN VIITOR DURABIL
Proiectare impreuna cu comunitatea satului Petrinzel

ARCHITECTURAL PEDAGOGY FOR A SUSTAINABLE FUTURE
Design with Petrinzel Village Community

Silviu MEDESAN

silviu.medesan@didactic.uoradea.ro

Universitatea din Oradea, Facultate de constructii, cadastru si arhitectura, departamentul de arhitectura, RO
Department of architecture, Faculty of construction, cadaster and architecture, University of Oradea, RO

lvett-Greta ZSAK

gretazsak@gmail.com

Universitatea Tehnica din Cluj-Napoca, Scoala Doctorala Domeniul Inginerie Civila si Instalatii, RO
Civil Engineering and Building Services, Technical University of Cluj-Napoca, RO

Adrian HAGIU

Universitatea Oradea, Scoala Doctorala de Geografie, RO
Doctoral School of Geography, University of Oradea, RO

Rezumat

Aceasta lucrare examineaza modul in care pedagogia in
arhitectura poate aborda provocarile sustenabilitatii prin
integrarea abordarilor participative si situate in atelierele
de proiectare. Modelele actuale privilegiaza adesea
autoratul individual si rezolvarea abstracta a problemelor,
trecand cu vederea dimensiunile sociale si ecologice ale
arhitecturii. Scopul este de a testa modul in care atelierele
de proiectare pot educa studentii ca agenti critici si creativi
ai schimbarii prin implicarea in comunitati reale.

Aceasta cercetare are la baza un proiect de cercetare-
actiune participativa (PAR) de reactivare a unei scoli
abandonate din Petrinzel, Romania. Metodologia a
combinat predarea in atelier cu etapele PAR de planificare,

hagiuadi@yahoo.com

Abstract

This paper examines how architectural pedagogy
can address sustainability challenges by embedding
participatory and situated approaches in design studios.
Current models often privilege individual authorship
and abstract problem-solving, overlooking the social
and ecological dimensions of architecture. The aim is to
test how design studios can cultivate students as critical
and creative agents of change by engaging with real
communities.

This research is based on a participatory action research
(PAR) project to reactivate an abandoned school in
Petrinzel, Romania. The methodology combined studio
teaching with PAR stages of planning, action, reflection,
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actiune, reflectie si evaluare. Studentii s-au implicat in
activitati precum ateliere practice, grupuri de discutie cu
actorii locali, gatit colectiv, observatie pe teren si schite
reflexive, urmate de critici si propuneri finale de proiect.

Concluziile arata ca invatarea contextualizata i-a ajutat pe
studenti sa isi adapteze ideile preconcepute in proiecte
sensibile la context, integrand materiale si practici
traditionale cu solutii inovatoare. Limitarile au fost lipsa
unei evaluarii din partea comunitatii si a unui prototip,
subliniind nevoia de etica a reciprocitatii.

Conchidem ca integrarea PAR n atelierele de proiectare
favorizeaza o invatare relationala, situata si reflexiva,
extinzand atat rolul arhitectului ca mediator, cat si pe cel
al educatorului ca partener de invatare, echipand mai bine
studentii sa raspunda crizelor ecologice si sociale.

Cuvinte-cheie: pedagogie de arhitectura, educatie pentru
sustenabilitate, abordare prin cercetare-actiune participativa,
,clacd”, contextualizare.

Educatia in arhitectura si un viitor sustenabil
pentru toti

Ne confruntam in prezent cu crize simultane precum
pierderea biodiversitatii, schimbarile climatice si cresterea
inegalitatilor sociale. Tn fata acestor probleme globale
interconectate, este esential sa acceleram tranzitia catre un
viitor mai sustenabil. Raportul UN DESA (2024) evidentiaza
urmatoarele provocari majore legate de educatia de
arhitectura si de sectorul constructiilor:

_impactul pandemiei COVID-19 asupra educatiei,
resimtit astazi in Tnvatamantul superior prin
scaderea performantei academice, probleme de

and evaluation. Students engaged in activities such as
hands-on workshops, focus groups with stakeholders,
shared cooking, field observation, and reflective sketching,
followed by critiques and final design proposals.

Findings show that a situated learning helped students
adapt preconceived ideas into context-sensitive designs,
integrating traditional materials and practices with
innovative solutions. Challenges included the absence of
community evaluation and built prototypes, underlining
the ethical need for reciprocity.

We conclude that embedding PAR in design studios fosters
relational, situated, and reflective learning, expanding
both the role of the architect as mediator and the educator
as co-learner, better equipping students to respond to
ecological and social crises.

Keywords: architectural pedagogy, sustainability education,
participatory action research approach, “claca”, situatedness.

Architectural Education and a Sustainable
Future for All

We are currently facing simultaneous crises: biodiversity
loss, climate change and increasing social inequalities.
In the face of these interconnected global issues, it is
crucial that we accelerate our transition towards a more
sustainable future. The UN DESA report (2024) highlights
the following major challenges linked with architecture
education and the construction sector:

_the impact of the COVID-19 pandemic on education,
which is currently being felt in higher education in
terms of decreased academic performance, mental
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sanatate mintala si lipsa de implicare in relatiile cu
colegii (ONS, 2021: Wang et al., 2024);

_Cresterea saraciei si a numarului de refugiati din
cauza conflictelor. Exista o lipsa de modele adecvate
pentru abordarea ei, lucru explicat partial prin
faptul ca domina modelele de invatamant superior
dezvoltate in Nordul Global. Acestea marginalizeaza
sau exclud adesea moduri diferite de producere
a cunoasterii, care ar putea fi mai bine adaptate
contextelor si problemelor locale (Datey, 2023);

_cresterea emisiilor de gaze cu efect de sera si a
poluarii cu plastic, sectorul constructiilor fiind
responsabil pentru peste 40% din emisiile globale
de CO2 (International Energy Agency and the United
Nations Environment Programme, 2018);

_intensificarea valurilor de caldura, a secetelor,
incendiilor, inundatiilor si pierderii biodiversitatii,
legate de defrisari, impermeabilizarea solurilor,

pierderea zonelor umede, fragmentarea
ecosistemelor din cauza extinderii habitatului
uman.

Raportul recomanda reformarea sistemelor educationale
pentru a sprijini atingerea obiectivelor de sustenabilitate.
Sectorul constructiilor nu este deplin angajat pentru a
crea o lume mai sustenabila. Nu doar ca progresul catre
acest obiectiv nu este pe drumul cel bun pentru a atinge
decarbonizarea pana in 2030, dar datele recente arata ca
intregul sector al constructiilor regreseaza (United Nations
Environment Programme, 2022). Existd o nevoie urgenta
pentru o perspectiva holistica asupra mediului construit,
care sa abordeze umanist si nu doar tehnic modul in
care ne cream habitatele si ne asumam responsabilitatea
pentru mostenirea pe care o ldasam in urma (Davos
Declaration, 2018; Granato, 2023). Educatia in arhitectura
este privita ca un punct critic in transformarea paradigmei

health, and lack of engagement with peers (ONS,
2021: Wang et al., 2024);

_the increasing poverty and rising numbers
of refugees due to conflict. In relation to this
challenge, there is a lack of models to address it,
which can be partly explained by the dominance of
higher education models produced in the Global
North. These often marginalize or exclude “other”
modes of knowledge production that may be better
adapted to local contexts and problems (Datey,
2023);

_increasing greenhouse gases and plastic pollution,
the construction sector being responsible for over
40% of global CO2 emissions (International Energy
Agency and the United Nations Environment
Programme, 2018);

_increasing heat waves, droughts, fires floods and
loss of biodiversity, linked with deforestation,
land sealing, loss of wetlands, fragmentation of
ecosystems due to human habitat extension.

The report recommends reforming the education systems
to support the achievement of the sustainability goals. The
construction sector is not fully committed to the task of
creating a more sustainable world. Not only is progress
towards this goal not on track to decarbonize by 2030,
but recent data shows that the entire construction sector
is regressing (United Nations Environment Programme,
2022). There is an urgent need for a holistic perspective
on the built environment that approaches humanistically
and not just technically how we create our habitats and
take responsibility for the legacy we leave behind (Davos
Declaration, 2018; Granato, 2023). Architectural education
is seen as a critical point in transforming the current
paradigm of built culture for “a sustainable, equitable
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actuale a culturii construite pentru , un viitor sustenabil,
echitabil si incluziv pentru toti” (Thomsen & Miller, 2022, p.
3). Prin urmare, trebuie sa adaptam abordarile pedagogice
existente pentru a-i educa pe tineri sa devina , agenti
critici si- creativi ai schimbarii” (Riddle, 2022; Hickey &
Riddle, 2024).

In acest articol, exploram modalitatile prin care
invatamantul superior in domeniul arhitecturii poate
contribui la progresul catre sustenabilitate. Propunem
utilizarea instrumentelor pedagogice existente in atelierele
de proiectare de arhitectura pentru a-i invata pe studenti
sa lucreze in contexte reale. Studiul de caz consta intr-
un proiect scurt din semestrul al treilea al atelierului de
proiectare de arhitectura al anului 2 de la departamentul
de arhitectura, Facultatea de Constructii, Cadastru si
Arhitectura a Universitatii din Oradea.

Tn sectiunile urmatoare am identificat probleme critice in
educatia studentilor care trebuie abordate pentru a face
fata provocarilor mentionate mai sus, in vederea unui viitor
sustenabil. Propunem si testam o metodologie de atelier
de proiectare bazata pe un proiect de cercetare-actiune
participativda (PAR) si concluziondm despre ceea ce au
nvatat studentii si tutorii din acest experiment pedagogic.

Pedagogii arhitecturale relationale si
contextualizate

In proiectarea arhitecturald, ideea autoratului individual
ramane adanc inradacinata. Autorul este adesea ridicat la
statutul de star global sau de ,geniu solitar” (Charalambous
& Christou, 2016). Acest mod patriarhal de raportare la o
figura creativa singulara poate crea iluzia ca procesul de
proiectare este un act individual. Savanta feminista Donna
Haraway (1988) defineste acest mod de a actiona in lume
drept ,trucul lui Dumnezeu” (in textul original ,the god
trick”), subliniind faptul ca are implicatii etice, politice
si culturale, precum invalidarea altor moduri de actiune,
negarea altor subiectivitati, voci si prezente. Practica

and inclusive future for all” (Thomsen & Miller, 2022, p. 3).
Therefore, we must adapt existing pedagogical approaches
to educate young people to become “critical and creative
agents of change” (Riddle, 2022; Hickey & Riddle, 2024).

In this paper, we explore ways in which higher
architectural education can contribute to progress towards
sustainability. We propose using existing pedagogical tools
from architectural design studios to teach students to
work in real-life contexts. The case study is based on a
short project from the third semester of the architecture
design studio at the Department of Architecture, Faculty of
Construction, Cadastre and Architecture at the University
of Oradea.

In the following sections we have identified critical issues
in architectural education that need to be addressed to
tackle the above-mentioned challenges for a sustainable
future. We propose and test a design studio methodology
based on a participatory action research (PAR) project and
draw some conclusions about what students and tutors
learnt from this pedagogical experiment.

Relational and Situated Architectural
Pedagogies

In architectural design, the idea of individual authorship
remains entrenched. The author is often elevated to the
status of a global star or a “solitary genius” (Charalambous
& Christou, 2016). This patriarchal way of relating to a
singular creative figure can create the illusion that the
design process is an individual act. Feminist scholar
Donna Haraway (1988) defines this way of acting in the
world as “the god trick”, noting that it has ethical, political
and cultural implications such as invalidating other ways
of acting, denying alternative subjectivities, voices and
presences. The pedagogical practice of learning design

Spatii dinamice. Interfete arhitecturale / Dynamic spaces. Architectural interferences. Argument 17/2025 219

Transformari | Transformations 03



pedagogica de a invata proiectarea de arhitectura adera
inca la aceasta paradigma modernista a figurii creative
individuale.

Aceasta paradigma persista in educatia arhitecturala din
Romania,undeinvatareaeste centrata pefiguraeducatorului
- arhitectul-profesor care transmite cunoastere - si mai
putin pe ,practici autentice de colaborare si proiectare
bazate pe relationalitate” (Escobar, 2018, p. 125). Din
perspectiva unei pedagogii pentru sustenabilitate, viitorii
arhitecti ar trebui incurajati sa descopere si sa se implice
in mediul lor din alte perspective decat cele proprii sau ale
educatorului, ceea ce Haraway (1988) a numit ,cunoastere
contextualizata”, conceptul fiind folosit ulterior si ca
Lcontextualizare” ("situatedness”) in literatura feminista
(Wesselius, 2017). O astfel de schimbare ar favoriza forme
de invatare relationale, contextualizate si transdisciplinare,
oferind un cadru mai solid pentru promovarea obiectivelor
de sustenabilitate.

La nivel global, studentii solicita tot mai mult o educatie
de proiectare transformativa care sa reconfigureze
modelele traditionale de ierarhie si structuri de evaluare
(Transformative Design Education, 2021). De asemenea,
tutorii din ateliere Ti incurajeaza pe studenti sa fisi
inteleaga responsabilitatile sociale si de mediu (Musa,
2020; Charalambous & Christou, 2016). Cercetdtorii sustin
ca aceasta pedagogie relationala (Escobar, 2018; Granato,
2023) 7i imputerniceste pe studenti sa colaboreze cu
educatorii in co-crearea propriului lor mediu de invatare,
favorizand astfel rolul lor de agenti in modelarea lumii cu
ajutorul gandirii prin design (Hickey & Riddle, 2023).

Acest lucru incurajeaza schimbul de idei, resurse si
instrumente de invatare mai degraba decat competitia.
Le permite educatorilor sa i stimuleze pe studenti sa
exploreze o varietate de domenii de cercetare si sa
imbratiseze diversitatea in ceea ce priveste abilitatile
intelectuale si fizice, genul si fundalurile culturale.
Studentii invata sa preia controlul asupra unor situatii

still adheres to this modernist paradigm of the individual
creative figure.

This paradigm persists in architectural education in
Romania, where learning is centered on the figure of the
educator - the architect-teacher who transfers knowledge
- and less on “authentic practices of collaboration and
design based on relationality” (Escobar, 2018, p. 125). From
the standpoint of a pedagogy for sustainability, future
architects should be encouraged to discover and engage
with their surroundings from perspectives other than
their own or that of the educator, what Haraway coined as
“situated knowledges"(1988), known later as “situatedness”
n feminist literature (Wesselius, 2017). Such a shift would
foster relational, situated and transdisciplinary forms of
learning, providing a stronger framework for advancing
sustainability goals.

At the global level, students are increasingly calling
for transformative design education that reconfigures
traditional models of hierarchy and feedback structures
(Transformative Design Education, 2021). Likewise, studio
tutors are encouraging students to understand their
social and environmental responsibilities (Musa, 2020;
Charalambous & Christou, 2016). Scholars argue that
this relational pedagogy (Escobar, 2018; Granato, 2023)
empowers students to collaborate with educators in co-
creating their own learning environment, thereby fostering
their agency in shaping the world through design thinking
(Hickey & Riddle, 2023).

Rather than competition, it encourages the sharing of
ideas, resources, and learning tools. It enables educators to
encourage students to explore a variety of research areas
and embrace diversity in terms of intellectual and physical
abilities, gender, and cultural backgrounds. Students learn
to take charge of diverse situations that challenge their
comfort zones (Granato, 2023). Furthermore, the designs
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diverse care le provoaca zonele de confort (Granato, 2023).
Tn plus, proiectele sunt testate prin prototipare si evaluate
prin observare participativa de catre partile interesate.

Exemple de bune practici in pedagogia relationala si
contextualizata din cadrul educatiei arhitecturale romanesti
includ diverse ateliere experimentale, initiate in principal
de organizatii civice, private sau profesionale, desfasurate
in parteneriate formale sau informale cu universitati din
tara, ca practici profesionale pentru cadre didactice si
studenti arhitecti: initiativa ,La Terenuri” (Baibarac-Duignan
& Medesan, 2023; Galos & Medesan, 2022), ,Street, Somes
and Cris Delivery” (llovan et al,, 2020), ,Scoala Gradinarilor
Planetari” (Brezoi), sau alte initiative civice similare pentru
recuperarea spatiilor verzi din oras, precum ,Parcul Est’,
,Parcul Feroviarilor” (Cluj), ,Delta Vacaresti” (Bucuresti) sau
programe educationale alternative ca ,Scoala de la Bunesti”
(Goilav, 2024) etc. In toate aceste initiative, studentii la
arhitectura se angajeaza in probleme reale si le abordeaza
in echipe transdisciplinare. Un aspect cheie este faptul ca
studentii se alatura unui proiect comunitar existent, mai
degraba decat sa abordeze o sarcina inventata in izolare,
fara interactiune cu actorii implicati.

Urmand aceasta abordare, proiectul ,Ambulanta pentru
Monumente” functioneaza ca un model de invatare
aplicata in domeniul restaurarii patrimoniului construit.
Prin interventiile sale de urgenta, realizate in colaborare
cu studenti si tineri profesionisti, programul a devenit
un atelier mobil de instruire practica (vVaida et al, 2023),
completand educatia academica traditionala din scoli
cu experiente practice pe santier, alaturi de specialisti,
mestesugari, comunitate si tineri din alte parti ale tarii
implicati ca voluntari.

Acest tip de formare ofera viitorilor arhitecti nu doar
cunostinte tehnice, responsabilitate pe santier, grija fata
de ceilalti, ci si o intelegere profunda a responsabilitatii
sociale Tn raport cu patrimoniul. Astfel, Ambulanta pentru

are tested through prototyping and evaluated through
participatory observation by stakeholders.

Examples of good practices in relational and situated
pedagogy within Romanian architectural education include
various experimental workshops, initiated mainly by civic,
private or professional organizations carried out in formal
or informal partnerships with universities in the country,
as professional practices for educators and architecture
students: the “La Terenuri” initiative (Baibarac-Duignan &
Medesan, 2023; Galos & Medesan, 2022), “Street, Somes and
Cris Delivery” (Ilovan et al., 2020), “The School of Planetary
Gardeners” (Brezoi), or other similar civic initiatives for
the recovery of green spaces in the city such as the “Park
Est”, “Feroviarilor Park” (Cluj), “Vacaresti Delta” (Bucharest)
or alternative educational programs such as the “School
of Bunesti” (Goilav, 2024) etc. In all these initiatives,
architecture students engage with real-world issues and
work in transdisciplinary teams to address them. A key
aspect is that students join an existing community project
rather than tackling an invented task in isolation, without
interaction with stakeholders.

Following this approach, the “Ambulanta pentru
Monumente” (translated as “Heritage Rescue Monuments”)
project functions as a model of applied learning in the
field of built heritage restoration. Through its emergency
interventions, carried out in collaboration with students
and young professionals, the program has become a
mobile hands-on training workshop (vaida et al, 2023)
complementing traditional academic education from the
schools with practical experiences on the construction site
with specialists, craftsmen, community, young people from
other parts of the country involved as volunteers.

This type of training provides future architects not only with
technical knowledge, site responsibility, caring for others,
but also with a deep understanding of social responsibility
in relation to heritage. Thus, the “Ambulanta pentru
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Monumente demonstreaza cum pedagogia relationala si
implicarea civica pot contribuila dezvoltarea competentelor
aplicate in arhitectura si conservarea patrimoniului.

Ceea ce este semnificativ in aceste exemple este faptul
ca studentii si educatorii lor din campul pegagogiei de
arhitectura colaboreaza cu diversi actori interesati de
probleme de sustenabilitate: preocupari ecologice in
planificarea urbana, utilizarea materialelor si tehnicilor
naturale si locale, rolul comunitatilor in conservarea
patrimoniului construit, valoarea cunostintelor locale si
a mestesugului. Cu toate acestea, scolile superioare de
arhitectura din Romania manifesta reticenta in a integra
astfel de experimente in programa analitica semestriala,
(numitd si fisa disciplinei), in ciuda acestor exemple
nationale si internationale care demonstreaza ca ele pot
functiona eficient.

Exista insa o exceptie notabila la Universitatea de
Arhitectura si Urbanism ,lon Mincu” din Bucuresti, unde
un grup de cadre didactice — active si in organizatii civice
— au creat in 2021 un program optional de pedagogie
aplicata, ,Live@UAUIM", care pune in legatura comunitatile
si studentii care rareori au sansa sa se intalneasca si sa
colaboreze la proiecte civice cu componenta de arhitectura
(Borcan, 2025). Acest tip de experimentare ,in direct”
(denumita ,live” Tn literatura), cu contexte date, actori reali
implicati si desfasurate in timp real, face parte din metodele
de predare ale proiectarii participative (Christiansson et
al, 2018) si ale Tnvatarii constructiviste (Herr, 2014; Shareef
& Farivarsadri, 2020).

Proiectele ,in direct” intr-un cadru academic pot fi
structurate pentru a crea un mediu de Tnvatare productiv
adaptat nevoilor studentilor, diferentiindu-se de
proiectele complexe din realitate (Morrow, 2014). Tn cele
ce urmeaza vom arata cum am adaptat programa analitica
a unui proiect scurt din anul al doilea la departamentul
de arhitectura, de la Universitatea din Oradea cu scopul
de a incuraja invatarea si  contextualizata, si relationala.

Monumente” demonstrates how relational pedagogy, and
civic engagement can contribute to the development of
applied skills in architecture and heritage conservation.

What is significant in these examples is that architectural
students and educators engage with diverse stakeholders
on sustainability issues: ecological concerns in urban
planning, the use of natural and local materials and
techniques, the role of communities in maintaining built
heritage, the value of local knowledge and craftsmanship.
Yet, Romanian higher architecture schools show reluctance
to embed such experiments in semester-long syllabus,
despite these national and international examples
demonstrating how they can work effectively.

There is, however, a notable exception at the “lon Mincu”
University of Architecture and Urbanism in Bucharest,
where a group of faculty members—also active in civic
organizations—created in 2021 an optional program of
applied pedagogy, “Live@UAUIM”, bridging communities
and students that rarely have the chance to meet and
collaborate on architecture-related civic projects (Borcan,
2025). This type of live experimentation, with given contexts,
real actors involved and happening in real time, referred to
as “live” in the literature, are part of the teaching methods
of participatory design (Christiansson et al, 2018) and
constructivist learning (Herr, 2014; Shareef & Farivarsadri,
2020).

Live projects in an academic setting can be structured
to create a productive learning environment tailored to
students’ needs, differentiating them from full-scale real
projects (Morrow, 2014). In the following, we will discuss
how we adapted the syllabus for a short year two project in
the department of architecture at the University of Oradea,
in order to encourage situated and relational learning.
The final objective of this educational experiment was to
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Obiectivul final acestui experiment educational a fost de
a explora posibilitatile prin care nvatamantul superior
de arhitectura poate contribui, folosind instrumentele
si mijloacele pedagogice existente precum atelierele de
proiectare la avansul catre sustenabilitate.

Studiul de caz se concentreaza pe un proiect existent de
reactivare a unei scoli abandonate din satul Petrinzel
(judetul Salaj), cu scopul de a o transforma intr-un centru
comunitar pentru locuitori. Acest proiect PAR a servit nu
doar ca un exercitiu de proiectare, ci si pentru a explora
modul in care studentii se raporteaza la conceptul
de sustenabilitate atunci cand lucreaza direct cu o
comunitate, nu doar intr-un cadru pur academic. Studiul
de caz ilustreaza modul in care astfel de proiecte ,in
direct” pot fi integrate in cadrul programelor analitice de
studiu existente - nu doar ca scoli de vara independente,
ci ca parti integrate ale atelierelor de proiectare din timpul
semestrelor.

Metodologie

Profesional, toti cei trei autori aduc o experienta anterioara
in predarea atelierelor de proiectare si in coordonarea
cercetarii-actiune comunitare cu studenti la arhitectura:
Silviu Medesan prin initiativa ,La Terenuri”, Greta Zsak
prin ,Ambulanta pentru Monumente”, si Adrian Hagiu in
interventii urbane temporare dezvoltate cu colectivul
,Urb_0" (Urb_0, 2011). Pe baza acestor experiente si in urma
unei recenzii a literaturii teoretice, care ne-a imbunatatit
intelegerea abordarilor existente si ne-a permis sa
identificam lacune critice si bune practici, am conceput un
experiment educational pilot in satul Petrinzel.

Acesta a implicat reactivarea unei scoli abandonate si a
combinat atat metode conventionale, cat si metode PAR
(Kindon et al, 2007) in atelierele de proiectare. L-am
conceput ca un proiect PAR de trei saptamani pentru
22 de studenti, indrumati de 3 tutori, si a cuprins patru

explore possibilities through which higher architectural
education can contribute using existing pedagogical tools
and means - the design studios - to advance sustainability.

The case study focuses on an existing project to reactivate
an abandoned school in the village of Petrinzel (Salaj
County), with the goal of transforming it into a community
center for residents. This participatory action research
project served not only as a design exercise, but also to
explore how students relate to the concept of sustainability
when working directly with a community rather than in a
purely academic setting. The case study illustrates how
such live projects can be embedded within the existing
syllabus frameworks—not only as stand-alone summer
schools, but as integral components of semester-long
design studios.

Methodology

As professional backgrounds, all three authors bring
prior experience in teaching design studios and leading
community-based action research with architecture
students: Silviu Medesan through the “La Terenuri”
initiative, Greta Zsak in ,Ambulanta pentru Monumente”,
and Adrian Hagiu in temporary urban interventions
developed with the “Urb_0" collective (Urb_O, 2011).
Building on these experiences and informed by a literature
review, which improved our understanding of existing
approaches and enabled us to identify critical gaps and
best practices, as outlined above, we designed a pilot
educational experiment in Petrinzel village.

This involved the reactivation of an abandoned school and
combined both conventional and PAR methods (Kindon
et al,, 2007) in design studios. We conceived it as a three-
week PAR project for 22 students, supervised by 3 tutors,
and comprised four stages: (1) a first week of Planning,
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etape: (1) o prima saptdmana de Planificare, constand n
analiza planurilor existente pentru sat si pregatirea unei
vizite in teren pentru familiarizarea studentilor cu situl
si comunitatea; (2) un sfarsit de saptamana de Actiune,
axat pe o vizita in teren; (3) o etapa de Reflectie, constand
in interpretarea notelor de observatie luate in etapa de
Actiune si sedinte de critici individuale avand ca scop
adaptarea temei de proiect la nevoile locale identificate si
dezvoltarea propunerilor; si (4) etapa de Evaluare, in cadrul
careia am evaluat propunerile studentilor si studentii au
evaluat experimentul pedagogic.

Pentru etapa de Planificare, am analizat individual si
colectiv. documentatia Planului Urbanistic General al
comunei Almasu, precum si documentatia accesibila
legata de regiune: proiecte feroviare, de ciclism, rutiere si
de infrastructura publica. Deasemenea, am planuit vizita
pe sit.

Pentru etapa de Actiune, cercetarea se bazeaza pe invatarea
contextualizata: o combinatie de metode pedagogice
cantitative si calitative care urmareste integrarea
studentilorin procesul comunitatii de renovare si activare a
scolii. Am conceput patru pasi pentru a ancora studentii in
acest proces, stimuland contextualizarea si relationalitatea,
prin imaginarea unei suite de cadre formale si informale,
interactiuni unu-la-unu, activitati colective, munca si
momente de relaxare. Ca prim contact cu comunitatea, am
utilizat o metoda inspirata din traditie numita claca (Fig. 1),
care este o forma de munca comunitara solidara. Studentii
au contribuit direct prin munca practica la santierul scolii.
O Tntalnire formala, structurata ca un grup de discutii sau
focus grup cu actorii comunitatii (primarul si locuitorii),
a fost organizata pentru ca studentii sa se familiarizeze
cu planurile comunei si sa observe parerile satenilor (Fig.
2). Aceasta intalnire formala a fost urmata de o activitate
sociala menita sa incurajeze dialogul informal Tintre
studenti si satenii implicati in proiectul scolii, sub forma
unei seri de gatit si luat masa impreuna.

involving analysis of the existing plans for the village and
preparation for a field trip to familiarize the students with
the site and community; (2) a weekend of Action, focused
on a field trip for situate the students in the village life; (3)
a Reflection stage, consisting of analyzing the observation
field notes from the Action stage and desk critiques aimed
at adapting the design brief to identified local needs and
developing the proposals to address them:; and (4) the
Evaluation stage, in which the tutors assessed the students’
proposals and the students assessed the pedagogical
experiment.

For the Planning stage, we conducted individual and
collective desk tutoring analyzing the General Urban
Plan of the Almasu commune, as well as accessible
documentation related to the Petrinzel region (e.g, railway,
cycling, road and public infrastructure projects). We also
planned the site visit.

For the action stage, the research draws on situated
learning: a combination of quantitative and qualitative
pedagogical methods which aims to integrate students into
the community’'s ongoing process of school refurbishment
and activation. We have devised four steps to ground the
students within the process, fostering situatedness and
relationality through a balance of formal and informal
settings, one-to one interactions, collective activities, work
and moments of relaxation. As a first contact with the
community we employed a traditional-inspired method
called claca (Fig. 1), which is a form of solidarity communal
hands-on workshop with villagers, contributing directly
to the construction site of the school. A formal meeting,
structured as a focus group with community stakeholders
(mayor and local villagers) was organized for students to
familiarize themselves with the commune’s plans and to
observe the villager's feedback (Fig. 2). This formal meeting
was followed by a social activity designed to encourage
informal dialogue between the students and the villagers
involved in the school project, in the form of an evening of
shared cooking and meals.
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Fig. 1. Studentii ajutand comunitatea la renovarea cladirii
scolii in timpul clacii. / Students helping the community for
the school building renovation during the clacd workshop.
Sursa/ Source: Timeea Muntean

Fig. 2. Focus grup in Petrinzel cu partile interesate din
comunitate: primarul, locuitorii, tutorii, o cercetatoare si
studentii. / Focus group with commumty stakeholders in
Petrinzel: the mayor, the residents, the tutors, a researcher
and the students. Sursa/ Source: Silviu Mede$an
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Ca parte a etapei de Reflectie, studentilor li s-au dat
sarcini observationale si reflexive. Ei au trebuit sa Tsi
documenteze constatarile si observatiile prin note de
teren, schite, fotografii si conversatii transcrise realizate
in timpul sau dupa activitati . Studentii au mentinut, de
asemenea, caiete de schite care au servit drept jurnale
reflexive, permitandu-le sa proceseze si sa analizeze critic
descoperirile lor. Un studiu calitativ de teren realizat de 22
de studenti, sustinut de o lista de verificare a observatiilor
care documenta utilizarea traditionala a materialelor,
formelor si tehnicilor, a fost efectuat in timpul vizitei pe
teren pentru a creste constientizarea studentilor asupra
caracteristicilor specifice ale arhitecturii satului si pentru
a fi folosit ca inspiratie pentru propunerile studentilor.
Dupa aceasta, studentii au adaptat tema de proiect pe
baza observatiilor lor din timpul vizitei pe teren. In ultima
saptamana, sesiuni de critica individuala conventionala
de proiectare au fost folosite pentru a dezvolta propuneri
arhitecturale pentru extinderea scolii.

Pentru Evaluare, tutorii au evaluat proiectele finale ale
studentilor, iar studentii au completat formulare online
anonime referitoare la invatarea lor din acest experiment
pedagogic. Planificasem sa includem si cativa locuitori
in juriul pentru prezentarea finala. De asemenea, am
prevazut o a doua claca, care ar fi implicat construirea unor
prototipuri selectate din proiectele finale ale studentilor,
ca parte a unei scoli de vara. Totusi, niciuna dintre aceste
activitati nu a putut fi realizata din cauza timpului scurt si
a constrangerilor bugetare.

Tn sectiunea de Discutii am analizat abordarea PAR expusa
mai sus construind Tabelul 1, concentrandu-ne pe ceea
ce au relevat metodele si pe modul Tn care acestea s-au
dezvoltat in rezultate concrete din proiectele studentilor.
Tn cele ce urmeaza ne vom concentra pe studiul de caz
prezentand contextul spatial si social al satului Petrinzel,
baza temei de proiectare a proiectului scurt si cum a fost
ea rafinata de studenti in urma etapelor PAR ulterioare.

As part of the Reflection stage, students were given
observational and reflective tasks. They had to document
their findings and insights via field notes, sketches,
photographs, and transcribed conversations taken
during or after the activities. Students also maintained
sketchbooks that served as reflexive diaries, allowing
them to process and critically analyze their observations.
A qualitative field survey from 22 students, supported
by an observation checklist documenting the traditional
use of materials, forms and techniques, was conducted
during the field trip to increase student’'s awareness of the
specific characteristics of the village's architecture and to
be used as an inspiration for the students’ proposals. After
this, the students adapted the design brief based on their
observations during the field trip. Last week, conventional
design critiques and one-to-one feedback sessions were
used to develop architectural proposals for the school
extension.

During the Evaluation stage, the tutors, assessed the
students’ final projects, and the students completed
anonymous online forms regarding their learning from
this pedagogical experiment. We had planned to include
some residents on the jury panel for the final presentation.
We also envisaged a second “claca”, which would have
involved building selected prototypes from the students’
final projects as part of a summer school. However,
neither activity could be realised due to time and budget
constraints.

In the Discussion and Results section, we analysed the PAR
approach by building up Table 1, which focuses on what
the methods revealed and how the findings developed into
concrete results from the students’ projects.

In the following, we will focus on the case study presenting
the spatial and social context of the village of Petrinzel,
the basis for the short project design brief, and how it was
refined by students following subsequent PAR stages.
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Studiu de caz: proiectare impreuna cu
comunitatea din Petrinzel

Tema de proiectare a avut ca punct de plecare proiectul in
curs de desfasurare al comunitatii locale din satul Petrinzel,
comuna Almasu, judetul Salaj. Satul Petrinzel (Kispetri
in maghiara) se afla la 122 km de Oradea si la 60 km de
Cluj, n regiunea etnografica a Tarii Calatei (Kalotaszeg in
maghiard). Regiunea se caracterizeaza printr-o arhitectura
traditionala distincta, care utilizeaza materiale naturale
precum piatra, lemnul si argila in diverse forme, adesea cu
elemente decorative bogate. Populatia satului include atat
rezidenti permanenti - multi dintre ei lucrand n agricultura
sau facand naveta catre centrele urbane din apropiere -,
cat si locuitori sezonieri care isi folosesc casele ca locuri
de vacanta.

Comunitatea de sateni noisi vechidin Petrinzel ainceput sa
renoveze fosta cladire a scolii cu scopul de a o transforma
intr-un centru comunitar. Scoala si biserica reformata sunt
situate Tn centrul satului si formeaza un complex delimitat
de o imprejmuire tipica de piatra. Scoala a fost abandonata
in ultimele decenii din cauza depopularii satului. Ca urmare
a repopularii recente a satului cu nou-veniti, comunitatea
locala devine din ce in ce mai activa. Merita mentionat
faptul ca scoala, biserica si centrul cultural al satului au
fost construite de generatiile anterioare de sateni in sistem
de claca, la fel ca majoritatea caselor din sat.

Potrivit unui locuitor, localnicii inca lucreaza impreuna
in acest mod. Cerintele de proiectare propuse de tutori
prevedeau extinderea scolii cu 0 anexa independenta de
celelalte doua cladiri de pe amplasament: scoala si biserica.
Anexa ar urma sa gazduiasca facilitati de baza: dusuri,
toalete, vestiare, spatii de depozitare pentru mobilier si
birouri. Volumul anexei trebuia sa ramana subordonat
bisericii si scolii existente, pentru a se asigura ca aceasta
contribuie la coeziunea si functionalitatea ansamblului
arhitectural. Reprezentarile de arhitectura solicitate in

Case Study: Design with the Community of
Petrinzel

The design brief took as a starting point the ongoing project
of the local community in the village of Petrinzel, Almasu
commune in the county of Salaj. The village of Petrinzel
(Kispetri in Hungarian) is located 122 km from Oradea and
60 km from Cluj, part of the ethnographic region of Calata
(in Hungarian Kalotaszeg). The region is characterized by
a distinct traditional architecture, making use of natural
materials such as stone, wood, and clay in various forms,
often adorned with rich decorative elements. The village
population includes both permanent residents—many of
whom work in agriculture or commute to nearby urban
centers—and seasonal inhabitants who use their homes as
vacation retreats.

The community of new and old villagers in Petrinzel
started to renovate their former school building with the
aim of turning it into a community center. The school
and the reformed church are located in the centre of the
village, forming an enclosed complex surrounded by a
stonewall fence. The school has been abandoned in recent
decades due to depopulation of the village. As a result of
the repopulation of the village with newcomers, the local
community is becoming active. It is worth mentioning that
the village school, church and cultural center were built
by previous generations of villagers in a claca system, like
most of the houses in the village.

Locals are still working in this way, according to a resident.
The base design brief proposed by the tutors required the
extension of the school with an annex independent of the
other two buildings on the site: the school and the church.
The annex was to accommodate basic facilities: showers,
toilets, changing rooms, storage areas for furniture
and offices. To ensure that it contributed to the overall
cohesion and functionality of the architectural ensemble,
the volume of the annex had to remain subordinate to
the existing church and school. The architectural drawings
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caietul de sarcini au fost: un plan al regiunii cu locatia
satului, un plan al curtii, planurile scolii si ale anexei,
elevatiile si fatadele curtii, sectiuni si detalii. In timpul
excursiei pe sit, studentii au incercat sa identifice mai
precis nevoile si dorintele locuitorilor si sa imbunatateasca
tema de proiectare.

Dupa cum am vazut mai sus, studentii s-au implicat direct
in comunitatea din Petrinzel prin metode de invatare
contextualizate, precum claca, grupuri de discutii de
tip focus grup si conversatii informale. In cadrul acestor
intalniri, locuitorii au subliniat importanta sistemului de
lucru de tip claca pentru renovarea cladirii scolii, deoarece
reduce costurile de constructie si sporeste stima de sine
a comunitatii. De asemenea, au solicitat spatii flexibile,
avand in vedere ca ,satele se schimba rapid” si au
identificat scoala si curtea acesteia ca locatii ideale pentru
pietele locale si festivitati care sunt organizate sezonier de
catre sateni. In prezent, acestea au loc Tn curtea mai mica
a casei de cultura. Aceste evenimente sezoniere sunt vitale
pentru viata comunitatii, atrag vizitatori si aduc beneficii
financiare. Cu toate acestea, ele necesita spatii mai mari si
mai potrivite. Pentru a completa aceste activitati, satenii au
propus, de asemenea, transformarea mansardei scolii intr-
un dormitor pentru turisti si transformarea unei camere a
cladirii ntr-un muzeu pentru a pastra si expune colectia
de broderii traditionale, costume si obiecte de artizanat
create si pastrate de comunitate.

Discutiile au scos la iveala si preocupari legate de
infrastructura si dezvoltarea economica. Primarul a
prezentat un proiect tehnic pentru o pista de biciclete care
ar urma sa lege Petrinzelul de cea mai apropiata gara si
de traseele regionale de ciclism. Locuitorii au considerat-o
o optiune alternativa de mobilitate si conectivitate
pentru turisti, dar nepotrivita pentru activitatile agricole.
Agricultura ecologica este considerata atat un catalizator
economic pentru rezidentii permanenti, cat si o atractie
turistica. Abordand problemele imbatranirii si depopularii
satului, locuitorii au subliniat faptul ca satul ar putea

requested by the brief were a regional location map, a
site plan of the courtyard, plans of the school and annex,
courtyard elevations and facades, sections and details.
During the field trip, the students aimed to identify the
residents’ needs and desires more specifically and improve
the design brief.

As we observed earlier, students engaged directly with the
Petrinzel community through situated learning methods
such as claca, focus group and informal conversations.
During these meetings, residents emphasized the
importance of the claca work system for renovating the
school building, as it reduces construction costs and boosts
community self-esteem. They also requested flexible
spaces, given that “villages are changing rapidly” and
identified the school and its courtyard as ideal locations for
local markets and festivities. Currently, these take place in
the smaller courtyard of the culture house. These seasonal
events are vital for community life, attracting visitors and
providing financial benefits. However, they require larger,
more suitable spaces. To complement these activities,
the villagers have also proposed converting the school
attic into a dormitory for tourists and converting a room
of the building into a museum to preserve and display
the community’s collection of traditional embroidery,
costumes, and craft artifacts.

Discussions also revealed concerns about infrastructure
and economic development. The mayor presented a
technical project for a bicycle lane linking Petrinzel to
the nearest train station and regional cycling routes.
Residents considered it an alternative mobility and
connectivity option for tourists, but not for agricultural
activities. Ecological agriculture was viewed both as an
economic catalyst for permanent residents and a tourist
attraction. Tackling the issues of ageing and depopulation
of the village, the residents pointed out that the village
could attract young professionals who can work remotely.
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atrage tineri profesionisti care pot lucra de la distanta.
Tn cadrul aceleiasi discutii, rolul arhitectului a devenit o
chestiune controversatd. In timp ce generatiile mai tinere
si-au exprimat interesul pentru materiale de constructie
naturale si durabile, precum betonul din canepa sau lana,
generatiile mai n varsta au preferat optiuni mai ieftine,
dar mai putin durabile, precum betonul sau ferestrele
din plastic pentru renovarea scolii. In mod paradoxal,
majoritatea satenilor si-au exprimat, totusi, dorinta de a
pastra autenticitatea arhitecturala a satului prin elemente
precum Tmprejmuirile de piatra, portile de intrare din lemn
sculptat, frontonuri decorative din lemn si acoperisuri
din tigla ceramica. Mai multi locuitori au descris arhitectii
ca oferind expertiza costisitoare, care nu are legatura
cu bugetele si realitatile locale. Acest lucru evidentiaza
necesitatea ca profesia sa demonstreze mai bine valoarea
sa adaugata pentru comunitate. Aceste discutii au scos la
iveala provocarile si oportunitatile implicate in alinierea
educatiei si practicii arhitecturale la nevoile locale,
identitatea culturala si durabilitatea pe termen lung.

Pentru propunerile finale, studentii s-au bazat pe unele
dintre ideile date de comunitate, dezvoltandu-le mai
departe in ceea ce priveste configuratiile spatiale si
raspunzand la ele cu solutii arhitecturale. Unii studenti si-
au conceput proiectele astfel incat sa poata fi construite
cu usurinta folosind un sistem de tip claca, deoarece au
invatat ca acest lucru reduce costurile si consolideaza
legaturile sociale. Un proiect a utilizat ziduri de piatra
aparenta ca fatada, o tehnica care nu a fost complet
uitata, iar materialul poate fi procurat din surse locale.
Alte proiecte au utilizat structuri din lemn atat pentru
cladire, cat si pentru acoperirea curtii pentru a gazdui
pietele sezoniere si alte evenimente, raspunzand atat la
functionalitatea cat si durabilitatea cerute de localnici.
Unele proiecte au conceput mansarda ca un dormitor
mare pentru vizitatori, in timp ce altele au propus spatii
de birouri comune (,coworking”) in cladirea scolii pentru a
atrage noi locuitori permanenti care pot lucra de la distanta.
Un proiect a propus o sera pentru cultivarea legumelor in

In the same discussion, the role of the architect emerged
as a contested issue. While younger generations expressed
interest in natural, sustainable building materials such as
hempcrete or wool, older generations preferred cheaper
but less sustainable options like concrete or plastic
windows for the school renovation. Paradoxically, however,
most of the villagers expressed a desire to preserve the
village's architectural authenticity by retaining features
such as stone fences, carved wooden entrance gates,
decorative wooden pediments, and ceramic-tiled roofs.
Several residents described architects as offering
expensive expertise that is disconnected from local
budgets and realities. This highlights the necessity of the
profession to better demonstrate its added value for the
community. These discussions revealed the tensions and
opportunities involved in aligning architectural education
and practice with local needs, cultural identity, and long-
term sustainability.

For their final proposals, the students built on some of
the ideas established by the community, developing them
further in terms of spatial configurations and answering
them with architectural solutions. Some students designed
their projects to be easily built, using a claca system, for
example, since they learned it reduces the costs and
strengthens social bonds. One project used stone walls
as a fagade, a technique that has not been completely
forgotten, and the material can be locally sourced. Other
projects used sustainable wooden structures for both the
building and the courtyard covering to serve as a venue
for seasonal markets and other events, meeting both the
functionality and sustainability requirements of the locals.
Some projects designed the attic as a large dormitory for
visitors, while others proposed co-working spaces in the
school building to attract new permanent residents who
can work remotely. One project proposed a glasshouse
for growing vegetables in the courtyard, which could be
used for collective activities throughout the year. Shared
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curte, care ar putea fi utilizata pentru activitati colective pe
tot parcursul anului. Gatitul si masa cu satenii au inspirat
unele proiecte sa propuna o bucatarie comuna si un loc
pentru foc pentru evenimente. Inspirate de discutia despre
infrastructura regionala pentru ciclism, unele proiecte au
inclus statii de biciclete si parcari in interiorul satului.in
legatura cu discutia privind pastrarea autenticitatii satului,
un proiect a utilizat configuratia traditionala a terenului, cu
sura servind drept separator intre curte si gradina. Anexa
propusa a fost amplasata astfel incat sa functioneze ca o
sura, separand si individualizand spatiul bisericii de cel
al scolii (Fig. 3). Un alt proiect a utilizat in mod inovator
imaginea Tmprejmuirii traditionale din piatra pentru a
masca si subordona corpurile extinderii (Fig. 4), raspunzand
atat cerintelor temei de proiect, cat si cererii locuitorilor.
Aceste solutii demonstreaza ca autenticitatea satului
poate fi pastrata prin proiectarea atenta a configuratiilor
spatiului si interpretarea caracteristicilor existente, mai
degraba decat prin simpla lor imitare.

Fig. 3.

Elevatiile curtilor si planul de situatie din proiectul Antoniei Tamas.
Studenta foloseste rolul de separator al surii ‘pentru a crea cele doud curti din
incintd / Project submitted by student Antonia Tamas showing the courtyards
elevations and site plan. She uses the traditional role of the barn as a separator
to create two individual courtyards. Sursa / Source: Silviu Medesan

cooking and dining inspired some projects to propose a
communal kitchen and a fire pit for events. Inspired by the
discussion about the regional cycling infrastructure, some
projects included bike stops and parking inside the village.
Linked to the discussion on preserving the village's
authenticity, one project used the traditional layout of
the plot, with the barn acting as a divider between the
courtyard and the garden. The proposed annex was placed
to function as a barn, separating and individualizing
the space of the church from that of the school (Fig.
3). Another project innovatively used the image of the
traditional stone wall fence to mask and subordinate the
volumes of the extensions (Fig. 4) answering both to the
design brief and to the request of the residents. These
solutions demonstrate that the authenticity of the village
can be preserved through thoughtful design of space
configurations and interpretation of the existing features,
rather than by simply imitating them

B
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Fig. 4. Proiect prezentat de studentul Octavian Istrate. Materialitatea gardului de
piatra a inspirat zidaria fatadei, crednd un efect de camuflaj al noilor corpuri. /
Project submitted by student Octavian Istrate. The materiality of the stone fence
inspired the masonry of the facade, creating the effect of camouflage for the
additions. Sursa / Source: Silviu Medesan
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Discutii si rezultate

In aceastd sectiune vom discuta metodele utilizate in
lucrare si in proiectul PAR din Petrinzel. Ne concentram
pe concluziile si rezultatele relevante pentru intrebarea
noastra de cercetare: cum poate fi adaptata programa
analitica a unui atelier de proiectare pentru un proiect de
scurta durata, astfel incat sa formeze arhitecti capabili sa
rezolve provocarile actuale legate de dezvoltare durabila?
Tabelul 1 structureaza etapele PAR, indicand numarul de
participanti la fiecare activitate si concluziile desprinse din
fiecare metoda. Rezultatele reprezinta integrarea acestor
concluzii in proiectele finale ale studentilor sau in lucrarea
de fata.

Conform evaluarii online a studentilor, pentru unii a
fost important sa planifice impreuna cu tutorii etapa de
actiune, realizand ca ,ca proiectarea in sine ar trebui sa
fie de la inceput participativa”. Educatorii se afla in centrul
procesului de finvatare, proiectand si implementand
programa analitica.

Avand in vedere aceasta pozitie de putere, este important
ca educatorii sa se angajeze in autoformare si autoreflexie.
Cunoasterea literaturii de specialitate privind teoriile si
metodele pedagogice si alinierea acestora la provocarile
globale poate face procesul educational mai atractiv si
mai relevant pentru studenti. Tutorii trebuie, de asemenea,
sa fie mai constienti de spatiul pe care ar trebui sa il
lase studentilor pentru a-si dezvolta propriile proiecte:
,conceptele nu ar trebui schimbate; amprenta noastra ar
trebui sa ramana”. Studentii au considerat sedintele de
tutoriat criticile din atelier mai stresante decat munca
la claca, de exemplu. Acest lucru demonstreaza ca este
necesar un echilibru ntre diverse activitati atunci cand se
elaboreaza o programa analitica care se doreste angajant:
,vizita la Petrinzel a fost o combinatie ideala intre munca
si relaxare”.

Discussion and Results

The following discussion covers the methods employed in
the paperand the PAR project in Petrinzel. We focus on their
findings and results relevant to our research question: how
can a design studio syllabus for a short project be adapted
to educate architects capable of solving current challenges
and advancing sustainability? Table 1 structures the PAR
stages, showing the number of participants in each activity
and the conclusions derived from each method. The results
are the integration of these conclusions into the students’
final projects or this paper.

According to the students’ online evaluation, it was
important for some of them to plan the action stage
together with their tutors, realizing that “the design process
itself should be participatory from the very beginning”.
Educators are at the core of the learning process, designing
and implementing the syllabus.

Given this position of power, it is important for educators
to engage in self-formation and auto-reflection. Keeping
up to date with literature on pedagogical theories and
methods and aligning them to global challenges can make
the educational process more engaging and relevant for
students. Tutors also need to be more aware of the space
they should leave for students to develop their own
projects: “the concepts should not be changed; our imprint
should remain”. Students have felt desk critiques more
burdensome than the experience of “claca”, for example.
This demonstrates that a balance of diverse activities is
needed when designing an engaging syllabus: “the visit to
Petrinzel was an ideal combination of work and relaxation”.
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Etapa PAR / Metoda / Participanti / Concluzii / Rezultate /

PAR Stage Method Participants Findings Results
Planificare / Analiza literaturii de specialitate Autorii acestei lucrari/ Vezi primele doua sectiuni Tema de proiectare de baza, aceasta
Planning privind educatia pentru dezvoltare | The three authors ale lucrarii / See the first two lucrare / The base design brief, this
durabila, pedagogia de arhitectura, sections of the paper paper

abordarea PAR, initiativele
comunitare / Literature review
on education for sustainability,
architectural pedagogy, PAR
approach, community initiatives

Sedinta de tutoriat individual si la | 22 studenti, 3 tutori / 22 | Planuri de dezvoltare regionala | Analiza de documente, planul vizitei
panou pentru planificarea etapei students, 3 tutors / Regional development plans | de teren / Fieldtrip plan

Actiune / Indlvwduat and collective
desk tutoring for planning Action

Actiune / Tnvatare Claca 1/ Clacd 1 | 22 studenti, 2 tutori, 6 Costuri de constructie Sisteme constructive simple /
Action contextualizatp locuitori /' 2 students 2 | reduse; stima de sine a Simple construction systems
/ Situated tutors, 6 residents comunitatii crescuta / Low-
learning cost construction; Increased
community sel festeem
Focus group cu 22 studenti, 2 tutori, Piata sezonierg; festivitati; Curte interioara acoperita; parcare
partile interesate | 1 primar, 4 locmton proiecte de |nfrastructura pentru biciclete; dormitor in
| Focus group 1 cercetatoare / 22 atragerea turistilor si a tinerilor; | mansarda; spatiu de coworking; sera
with stakeholders | students, 2 tutors, 1 sol fertil / Seasonal market; | Covered courtyard; bike parking;
mayor, 4 residentsﬂ festivities; infrastructure attic dorm; co-working
researcher projects;
Gatit si luat 22 studenti, 2 tutori, Parte din claca; traseul pistei Bucatdrie comuna; loc pentru foc;
masa impreund |1 primar, 5 {ocuitori / pentru biciclete / Part of infrastructura pentru biciclete /
/ Shared cooking | 22 students, 2 tutors, 1 “claca”; the route of the cycle Communal kitchen; fire pit; bike
and dining mayor, 5 residents path infrastructure
Claca 2 / Claca 2 | studenti, mestesugari, rezidenti, tutori, altii / Students, craftsmen, residents, tutors, others
Reflectie / Observatie participativa: liste de 22 studenti, 3 tutori / 22 | Autenticitatea satului: Utilizarea inovatoare a materialelor
Reflection verificare, note si schite de teren, | students, 3 tutors |mpreJmum din ziduri de locale: piatra si lemn; anexa ca
transcrieri ale conversatlllor piatra, frontonuri decorate, separator, fatada din zidarie de
/ Participatory observation: configuratia parcelelor / Vlllage piatra / Innovative use of local
checklists, sketches fieldnotes, authenticity: stone walls fences, | materials: stone and wood; the
conversation transcriptions decorated pediments, parcel annex as separator; the stone wall
configuration subordinate facade
Adaptarea temei de proiectare la | 22 studenti, 3 tutori/ 22 | Conservarea autenticitatii Discutarea rolului arhitectului /
nevoile comunitatii ))Community students, 3 tutors satului / Conserving village Discussing the role of the architect
needs-based adaptation of the authenticity
design brief
Evaluare / Evaluarea finala a proiectelor 22 studenti, 3 tutori/ 22 | 22 proiecte / 22 projects Contextualizare si relationali-
Evaluation de catre tutori / Final projects students, 3 tutors tate; Discutie despre produce-rea
evaluations by tutors cunoasterll / Situatedness and
relationality; Discussing knowledge
production
(Evaluarea proiectului de catre rezidenti, factori de decizie, actori privati, altii / residents, decision-makers, private actors, others

partile interesate) / (Project
evaluation by stakeholders)

Evaluarea online a proiectului 7 studenti / 7 students | 7 raspunsuri anonime / 7 Discutarea rolului educatorului /
PAR de catre studenti / On-line answers Role of educators

evaluation of the PAR project by

students

Table 1. Etapele proiectului PAR, metodele utilizate, concluziile si rezultatele. Parantezele indica activitdtile care au fost planificate, dar nu au fost implementate, asa
cum se mentioneaza in Metodologle / The stages of the PAR project, its methods, findings and results. Activities that were planned but not implemented are shown in
brackets, as mentioned in the Methodology.
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Metoda invatarii contextualizate s-a dovedit a fi extrem
de valoroasa pentru studenti, dupa cum a reflectat unul
dintre ei: ,inainte de a ajunge, trebuie sa recunosc ca
aveam tot felul de idei preconcepute despre ce as putea
propune. Astfel, discutiile cu oamenii locului au fost
necesare pentru a intelege adevaratele necesitati”. Tn
acest sens, invatarea contextualizata a functionat ca o
verificare a realitatii, mutand procesul de Tnvatare dincolo
de limitele laboratoarelor din scoald, in teren. Mai mult,
absenta ierarhiilor academice rigide a permis relatii mai
informale cu educatorii, nu doar cu comunitatea, dupa
cum a remarcat un alt student: ,Modul in care am putut
relationa si discuta liber cu profesorii a fost ca o gura de
aer proaspat, mai ales dupa corecturi, sustineri etc”.

Studentii au observat, de asemenea, ca in proiectele PAR
rolul arhitectului se schimba si ca ,arhitectul ar trebui
sa joace mai degraba rolul unui mediator intre oameni
si forma”. Cand lucreaza la proiectele PAR, studentii ar
trebui sa intelega cum se muta accentul pedagogic de
la crearea arbitrara a formei estetice la modul in care
forma se constituie prin relationalitate si prin insertia lor
in contextul respectiv. O programa analitica eficienta ar
trebui sa gaseasca un echilibru intre sedintele de tutoriat
la atelier axate pe proiectarea arhitecturala conventionala
(adica proiectarea clasica, modernista) si activitatile PAR
care, se presupune ca vor infuza semnificatie sociala in
proiectele propuse.

Lipsa evaluarii din partea comunitatii si neimplementarea
unui prototip construit in colaborare cu studentii in
timpul unei a doua claci prezinta multiple dezavantaje.
Tn primul rand, propunerile finale ale studentilor nu au
putut fi rafinate prin contributia comunitatii, astfel incat
solutiile sunt, in esenta, raspunsurile studentilor la nevoile
locuitorilor, intermediate prin aportul tutorilor.

in al doilea rand, exista implicatii etice, deoarece
comunitatea a furnizat cunostinte, dar nu a primit nimic
in schimb de la studenti. Acest lucru duce la dezamagire

The method of situated learning proved to be highly valuable
for the students, as one participant reflected: “before
arriving, I must admit | had all sorts of preconceived ideas
about what | could propose. Therefore, the discussions
with the local people were necessary to understand the
real needs”. In this sense, the situated learning functioned
as a reality check, moving the learning process beyond the
confines of the school laboratories into the field. Moreover,
the absence of rigid academic hierarchies enabled more
informal relationships with educators, not just the
community, as another student noted: “The way we were
able to relate and speak freely with the professors was like
a breath of fresh air, especially after critiques and reviews”.

Students have observed also that in PAR projects the role
of the architect is changing and “the architect should rather
play the role of a mediator between people and form”.
When working on PAR projects, students understand that
the pedagogical focus shifts from the arbitrary creation of
aesthetic form to how form emerges through relationality
and their situatedness in the respective context. An
effective syllabus should find a balance between desk
critiques focusing on conventional architectural design (i.e.
classical, modernist design making) with PAR activities that
allegedly will infuse with social meaning into the proposed
design.

The lack of evaluation from the community and the failure
to implement a built prototype co-designed by students
during a second claca has multiple disadvantages. Firstly,
the students’ final proposals could not be refined based
on feedback from the community. Therefore, the solutions
essentially represent the students’ responses to the
residents’ needs, as mediated by the tutors.

Secondly, there are ethical implications since the
community provided knowledge but did not receive
anything in return from the students. This leads to
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si lipsa de incredere. n al treilea rand, aceasta ocazie ar fi
fost una buna pentru a imbunatati intelegerea comunitatii
cu privire la profesia de arhitect, aceasta ar fi pututintelege
mai bine prin prezentarea propunerilor studentilor modul
in care arhitectii pot contribui la conservarea autenticitatii
satului lor.

Proiectul din Petrinzel, spre deosebire de alte initiative
precum ,Ambulanta pentru Monumente”, ,Scoala de la
Bunesti”, ,Parcul Est” sau ,Delta Vacaresti”, demonstreaza
modul prin care o metodologie PAR structurata poate
fi integrata intr-o programa analitica academica pentru
a incorpora practicile civice in educatia formala,
concentrandu-se pe procesul prin care studentii invata din
situatii reale.

Concluzii

Arhitectul Shigeru Ban a observat ca arhitectii ,lucreaza
intotdeauna pentru cei privilegiati”, ignorand contributia
lor la societate Tn ansamblu (Crosbie, 2016) si contribuind
la adancirea prapastiei dintre bogati si saraci, o provocare
subliniata de UN DESA (2024).

O problema reala este finantarea proiectului siremunerarea
muncii. Pentru tinerii arhitecti, ,voluntariatul” pentru cauze
sociale, asa cum sugereaza Shigeru Ban, nu este o optiune.
Tn calitate de arhitect de renume, el reuseste sa echilibreze
proiectele de lux cu munca umanitara (Crosbie, 2016).

Liniile directoare ale New European Bauhaus (NEB)
propun un model hibrid pentru finantarea proiectelor,
de tipul activarii si extinderii scolii din Petrinzel. Acest
model implica o combinatie de subventii UE, contributii
municipale, fonduri de dezvoltare rurala si finantare
privatd, precum si strangerea de fonduri din comunitate si
finantare participativa (Comisia Europeand, 2024). Sistemul
de lucru de tip claca utilizat in Petrinzel sau la ,Ambulanta
pentru Monumente” poate fi considerat o activitate prin
care comunitatea isi finanteaza participativ proiectul,

disappointment and a lack of trust. Thirdly, this would
have been a good opportunity to improve the community’s
understanding of the architectural profession. By
presenting the students’ proposals, the community could
have gained a better understanding of how architects can
contribute to preserving the authenticity of their village.

The Petrinzel project, unlike other initiatives such as
“Ambulanta pentru Monumente”, the “School of Bunesti”,
“Park Est’ or “Vacaresti Delta”, demonstrates how a
structured PAR methodology can be integrated into an
academic syllabus to embed civic practices within formal
education, by focusing on the process of how students’
learn from real-life situations.

Conclusions

Architect Shigeru Ban has observed that architects “always
work for the privileged”, ignoring their contribution to
society as a whole (Crosbie, 2016), taking part to the gap
between the rich and the poor, a challenge that UN DESA
(2024) stress.

A real problem is financing the project and getting paid
for the job. For young architects to volunteer for social
causes as Shigeru Ban suggests, is not an option. As a
starchitect, he succeeds balancing high-end commissions
with humanitarian work (Crosbie, 2016).

The New European Bauhaus (NEB) guidelines propose a
hybrid model for financing projects such as the activation
and extension of the Petrinzel school. This model involves
a combination of EU grants, municipal contributions,
rural development funds, and private finance, such as
philanthropy and impact investment, as well as community
fundraising and crowdfunding (European Commission,
2024). Following the NEB's bottom-up principles, the
“claca” system of work used in Petrinzel or in “Ambulanta
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tinerii arhitecti pot aduce plus valoare acestor proiecte
daca reusesc sa faca inteleasa valoarea muncii lor.

Intr-o abordare umanista a mediului construit, observam
ca rolul arhitectului se transforma. Tn loc sa fie un simplu
tehnocrat sau birocrat, arhitectul devine co-initiator de
proiecte, facilitator in comunitate, implicat in actiuni
politice si care conecteaza diferite grupuri si discipline
dincolo de cele tehnice. Pentru a indeplini aceste roluri,
modelele de educatie in arhitectura trebuie sa dezvolte
minti reflexive si critice, care sunt ,implicate in situatii”
(Petrescu et al., 2025), mai degraba decat sa observe si sa
rezolve problemele de la distanta, asa cum este cazul in
actuala paradigma modernista a Nordului Global.

Abordarea PAR propusa aici pentru atelierele de proiectare
incearca sa realizeze aceasta schimbare. Tn contextul
crizelor actuale si viitoare, acest rol in expansiune al
arhitectului poate fi coplesitor pentru studenti, dar o
educatie care invata adaptabilitatea poate fi o ,oportunitate
profesionala” intr-un context in care tinerii arhitecti sunt
fie someri, fie sunt prost platiti (Charalambous & Christou,
2016). Un arhitect care isi poate ,traduce” mai bine munca
pentru comunitati are mai multe sanse sa fie angajat. Acest
lucru nu va fi doar un avantaj pentru proiectul in sine, ci si
o promovare a rolului arhitectului in societate.

In mod asemanator, rolul educatorilor se schimba. Ei
trebuie sa Tnvete cum sa faca procesul educational cat mai
prietenos cu studentii. Bazandu-se pe ceea ce Mclaren
(1988) descrie ca ,servitori liminali”, tutorii trebuie sa
ramana constienti in mod critic de dinamica puterii dintre
ei si studentii lor. Aceasta constientizare necesita o mutare
a accentului pe nevoile studentului si sprijinirea invatarii
acestuia prin dialog critic reflexiv.

In aceasta abordare, educatorul vede studentul nu doar
ca un executant al unei teme de proiectare, ci ca pe un
,producdtor de cunoastere” (Datey, 2023). Trecerea de
la paradigma modernista a invatarii individualiste a

pentru Monumente” can be the perfect starting activity for
community involvement and applied education.

A'humanistic approach to the built environment shows that
the role of the architect is expanding. Rather than being
a mere technocrat or bureaucrat, the architect becomes
a co-initiator of projects, a facilitator in the community,
engaged in political action and connecting different
groups and disciplines beyond technical ones. In order
to fulfil these roles, architecture education models must
develop reflective and critical minds that are “embedded
in situations” (Petrescu et al, 2025), rather than merely
observing and solving problems from afar, as is the case in
the current Global North modernist paradigm.

The PAR approach proposed here for the design studios
seeks to achieve this change. In the context of current and
future crises, this expanding role of the architect can be
overwhelming for students, but an education that teaches
adaptability can be a “professional opportunity” in a
context where young architects are either unemployed or
poorly paid (Charalambous & Christou, 2016). An architect
who can better “translate” their work for communities is
more likely to be hired. This will be not just an advantage
for the project itself, but also a promotion of the role of the
architect in society.

Similarly, the role of educators change. They have to learn
how to make the educational process as student-friendly
as possible. Drawing on what McLaren (1988) describes as
“liminal servants”, tutors must remain critically aware of
the inherent power dynamics between themselves and
their students. This awareness requires a shift in focus
toward centering the student’s needs and supporting their
learning through critically reflective dialogue.

In this approach, the educator sees the student not merely
as someone who executes a design brief, but as a “producer
of knowledge” (Datey, 2023). The shift from the modernist
paradigm of design education centered on individual
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proiectarii, la paradigma in care toata lumea proiecteaza,
areovocesiunrolegalin modelareasolutiilorarhitecturale,
evitand ierarhia (Manzini, 2015), este necesara pentru a
avea raspunsuri holistice la problemele complexe pe care
le implica sustenabilitatea. Originalitatea lucrarii noastre
consta n faptul ca am integrat abordarea PAR in programa
analitica academica, facilitand astfel o schimbare de
paradigma in educatia viitorilor arhitecti. Metodologia este
usor de implementat, poate fi replicata si este deschisa
dezvoltarii si perfectionarii ulterioare in experimente
viitoare.

Relationarea cu ceilalti pentru a contribui la rezolvarea
multiplelor crize cu care ne confruntam poate crea un spirit
de apartenenta, creste stima de sine colectiva in cadrul
grupurilor si comunitatilor, rezolvand intr-un fel izolarea si
alienarea provocate de pandemia COVID-19. Simplul fapt ca
studentii s-au simtit usurati facand parte din comunitate
este un semn ca sunt necesare si trebuie imaginate mai
multe metode pedagogice relationale.

Claca este un exemplu excelent al modului in care grupuri
diverse de indivizi pot face schimb de cunostinte si pot
contribui la mijloacele de trai ale celorlalti. Combinarea
utilizarii traditionale a materialelor locale, cunoscuta de
localnici, cu utilizarea inovatoare a acestor materiale,
adusa de studenti, dar si lucrul asupra mediului construit
existent, cum ar fi satele depopulate si cladirile existente,
poate oferi raspunsuri simple la provocarile globale legate
de poluarea generata de constructii, extinderea habitatelor
umane si problemele ulterioare legate de conditiile
meteorologice extreme si pierderea biodiversitatii.

Experimentul educational a abordat dimensiuni cheie ale
crizei actuale prin promovarea unor moduri alternative de
producere a cunostintelor prin implicarea in comunitate
- lucrand Tmpreuna cu actorii locali, nu pentru ei. Desi
schimbarile sistemice in materie de guvernanta si
finantare raman necesare, experimentul a demonstrat

authorship to the paradigm in which everyone designs, has
avoice and an equal role in shaping architectural solutions,
avoiding hierarchy (Manzini, 2015) is necessary to have
holistic answers to complex problems sustainability issues
entails. The originality of our paper lies in the fact that we
integrated the PAR approach into the academic syllabus,
thereby facilitating a paradigm shift in the education of
future architects. The methodology is straightforward
to implement, can be replicated, and is open to further
development and refinement in subsequent experiments.

Being in relation with others to contribute in solving the
multiple crises we face can create a spirit of belonging,
raises the collective self-esteem within the groups and
communities, solving in a way the isolation and alienation
the COVID-19 pandemic brought. The simple fact that
students felt like relief being in the community is a sign
that more relational pedagogy methods are needed and
have to be imagined.

,Claca” system o work is a prime example of how diverse
groups of individuals can exchange knowledge and
contribute to each other's livelihoods. Combining the
traditional use of local materials known to the locals with
the innovative use of these materials brought by students,
as well as working on the existing built environment such
as depopulated villages and existing buildings, can provide
simple solutions to the global challenges of construction-
related pollution, the expansion of human habitats, and
the subsequentissues of extreme weather and biodiversity
loss.

The educational experiment addressed key dimensions
of the current crisis by promoting alternative modes
of knowledge production through immersion in the
community—working with rather than for local actors,
engaging in the “claca” system, and meeting with
stakeholders. While systemic changes in governance and
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ca transformarea de jos in sus este posibila incepand
de astazi: prin integrarea unor noi abordari in cadrele
educationale existente, educatia in domeniul arhitecturii
poate cultiva noi moduri de gandire si de rezolvare a
problemelor in randul viitorilor profesionisti.

financing remain necessary, the experiment showed that
bottom-up transformation is possible starting from today:
by embedding new approaches within existing educational
frameworks, architectural education and cultivate new
ways of thinking and problem-solving among future
professionals.
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