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Rezumat

Invatamantul romanesc de arhitectura se confrunta la
ora actuala cu o problema dificila, legata de transferul
cunostintelor teoretice acumulate de studenti in prac-
tica de arhitecturd. Aceasta problema deriva in primul
rand din scaderea cererii pe piata muncii pentru tinerii
absolventi, nemaivorbind despre posibilitatile extrem
de reduse de angajare a studentilor. Daca in urma cu
cativa ani cererea pe piata muncii era mai mare decat
oferta, birourile de proiectare angajand studenti inca
din anul al ll-lea de studiu, acum situatia este radical
schimbata: tot mai putini studenti care termina faculta-
tea au si experientd de munca in domeniul arhitecturii.
Daca acum cativa ani cunostintele dobandite in facul-
tate aveau sansa de a fi confruntate cu realitatea pro-
fesionald, acest lucru nu se mai intampla acum decat
in foarte putine cazuri, ceea ce schimba in mod decisiv
profilul absolventului de arhitecturd. De aceea cred
ca noi, cadrele didactice din facultatea de arhitectura,
dar si toti profesionistii practicieni, trebuie sa facem un
efort continuu si sustinut de a adapta invatamantul de
arhitectura la cadrul actual al practicarii profesiei, inte-
legand educatia ca pe o modelare obtinuta nu numai
prin transfer de informatie, ci si prin dezvoltarea abili-
tatii de a invata intr-un mediu aflat intr-o permanenta
schimbare, prin practicarea, experimentarea si trairea
arhitecturii imaginate, de la prima linie trasa si pana la
ultima caramida pusa in opera.
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Abstract

The Romanian architectural education is faced nowa-
days with a difficult challenge when it comes to transfer-
ring theoretical knowledge into the everyday practice of
the craft. This problem stems first and foremost from the
decrease in demand for young graduates on the labour
market, not to mention the students’ limited possibilities
of being hired. If several years back demand was higher
than supply - with planning offices hiring students who
were only in their second year of university — the current
situation has changed in a radical way: less and less fresh
graduates have any work experience whatsoever.
Whereas in the recent past the knowledge acquired in
university was often corroborated with the reality of the
profession, this happens now only on very few occasions,
and this situation changes decisively the profile of the ar-
chitecture student.

For this reason | believe that we, the university professors,
but also the professionals in the field, need to make a
continuous and sustained effort to adjust the architectur-
al education to the current framework for practicing the
profession, looking at education as the moulding which
is obtained not just though the transfer of information,
but also by developing the ability to learn in an environ-
ment faced with constant change. This can be achieved
by practicing, experimenting, and not least by living the
imagined architecture, which begins from drawing the
first line and ends with placing the last brick in the wall.

Keywords: non-formal education, practice, debate, ex-
periment

Studii si cercetari stiintifice de arhitectura si urbanism / Architectural and Urban Research Studies / ARGUMENT 77



Cu un curriculum bogat de cursuri de istoria si teoria
arhitecturii, scolile romanesti furnizeaza o formare de
excelentd cu privire la cele mai importante curente de
arhitecturad, la parcursul lor istoric si la teoriile contem-
porane, iar atelierele de proiectare aplicd teoria insusita
de studenti la nivel de proiect. Cu toate acestea, lipseste
legdtura dintre proiect si practica, privita ca experiment
direct si personal al studentului care aplica teoria stu-
diatd. Astfel, cel putin doud dintre cele patru functii ale
teoriei predate (referentiald, explicativd, predictiva si
praxiologicd) nu sunt indeplinite, si anume functiile pre-
dictiva si praxiologica.

Studentii nu reusesc sa integreze teoria si sd o internali-
zeze, sa o transforme intr-o teorie reflexiva in care teoria
este parte a practicii, poate genera noi practici si este
influentatd, modificatd, actualizata de practica. In sfarsit,
teoria predata nu fundamenteaza o praxiologie, un an-
samblu de metode si tehnici capabile sa asigure trans-
punerea obiectivelor proiectului in transformari efecti-
ve, observabile si masurabile in cdmpul social, economic
si politic.

Asa cum releva recentul studiu IMAS comandat de OAR,
“..principala problema critica semnalata de participantii
la studiu este pregatirea lacunara a absolventilor institu-
telor de arhitecturd. Este semnalata atat slaba pregdtire
in general, cat si lipsa anumitor competente specifice
meseriei, precum abilitatea de desenator sau respecta-
rea principiului organizarii optime si a functionalitatii
unui ansamblu arhitectural. Lacunara este si capacitatea
absolventilor de a se orienta in cadrul legislativ de speci-
alitate. O alta problema privitoare la nivelul profesional
al tinerilor arhitecti este lipsa pregadtirii practice, a cola-
borarii cu constructorul si a exercitiului de santier”

La toate nivelurile de invdtare, cu mici dar notabile ex-
ceptii, accentul cade pe acumularea de cunostinte teo-
retice. Aplicarea teoriei in practica si verificarea ei raman
in afara programei, pentru ca nu au loc de atata materie.
Problemele, chiar si cele inspirate din realitate, se rezol-

Based on a curriculum rich in courses on architecture
history and theory, Romanian schools provide an excel-
lent training when it comes to the mostimportant trends
in the field, their historical evolution and contemporary
theories, while design ateliers apply put these theories
into practice. Yet, despite all this, we are missing the
connection between project and practice, or what can
be regarded as the student s direct and personal experi-
ment. In this way, at least two of the four functions of
what is taught (referential, explanatory, predictive and
praxiological) remain unfulfilled - the predictive and
praxiological ones.

Students fail to integrate theory and also to internalise
it and transform it into a reflexive theory where theory
is a part of the practice and also allows generates new
practices, while being modified and updated. Finally,
the theory taught does not set the grounds for praxiol-
ogy, an ensamble of methods and techniques which are
capable to ensure the transposition of project objectives
in real, observable and measurable transformations, be
that in the social, economic or political areas. As shown
in IMAS s most recent study, “the main issue expressed
by those taking part in the study concerns the patchy
training of recent graduates in architecture. What is be-
ing signalled is not just the poor overall preparation,
but also the lack of certain competencies specific to the
craft, such as drawing ability or respecting the principle
of an optimal organisation and functioning of an archi-
tectural system. Significant gaps are also to be found in
the students’ capacity to navigate through the special-
ised legislation framework. A final problem concerning
the preparation of students is the lack of practical train-
ing, collaboration with the constructor and building site
experience.

On all levels of study — with minor, but notable excep-
tions — the focus remains on the accumulation of theo-
retical knowledge. The applicability and verification
of theory are left outside the curricula simply because
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va doar pe hartie, generand un efect pervers: studentii
inteleg cd o problema reald este rezolvata atunci cand
solutia este precizata si efectul demonstrat teoretic si nu
atunci cand ea inceteaza sd existe fizic. Sd ne mai miram
cd, intr-un birou de proiectare confruntat cu o situatie
reald, un proaspdt absolvent vine cu o idee si se asteapta
ca toti ceilalti sa i-o puna in aplicare? La facultatea de ar-
hitectura ne familiarizam rapid si destul de amestecat cu
cateva teorii majore: incepem sa“jonglam” cu Frampton,
Heidegger, Derrida, fara a-i uita pe Palladio si Vignola.
Apoi, la atelierul de proiectare, trebuie sa aplicam teoria
studiatd, dar pe care anume? Pana la urma, proiectele
se judeca functionalist si contextualist. Dupa care se
dau jos de pe peretii facultatii si sunt depozitate. Dupa
un an, se aruncd. Studiul arhitecturii se opreste atunci
cand devine mai interesant, ratdnd momentul intens
si hotarator al confruntarii proiectului cu realitatea, al
transpunerii lui in opera. Studentii proiecteaza in sit real,
dupa scenarii plauzibile, dar pentru utilizatori fictivi, iar
proiectele lor, din anul | si pana in anul al Vl-lea, nu se
executd. Dupa sase ani de eforturi vane si aproape 30 de
proiecte muncite, apreciate, dar nerealizate, cati dintre
arhitecti nu s-ar ldsa de meserie? Pentru cd succesul unui
arhitect nu se masoara in numarul de proiecte desenate,
ci in numarul de proiecte construite efectiv. De la stu-
denti, avem insa pretentia ca, dupa 30 de proiecte esua-
te, sa paseasca, increzatori, in profesia de arhitect, dupa
ce i-am domesticit sa accepte ca un proiect e o coala de
hartie fara nicio insemnatate, care poate dobandi orice
nota intre 3 si 7 sau intre 6 si 10, in functie de dispozitia
juriului, de aprobarea sau respingerea atitudinii propuse
prin proiect sau, pur si simplu, fara nicio explicatie.
Neverificand teoria prin practicd, studentii nu au cum
sd stie dacd aceasta este buna sau rea, utild sau inutila.
Mai mult decat atat, studentii nu pot integra teoria si nu
o pot transforma intr-o atitudine capabila sa poata ras-
punde la intrebarea fundamentala:

“De ce vreau eu sa fiu arhitect?”

they have no more room. Problems are only solved on
paper, generating at the same time quite a perverse
result — students deduct that a real problem is solved
when the solution is specified and the effect is proven
theoretically, not when that particular problem ceases
to exist. So, should we not be surprised that, in an office
dealing with a real problem, a student comes up with
an idea and expects the others to be the ones who put
it into practice?

At the faculty of architecture we familiarise ourselves
quickly with a few major theories and we often mix and
joggle with Frampton, Heidegger, Derrida, Palladio and
Vignola. Then, at the design studio, we go into the ap-
plication of this theory. But what do we base this on? In
the end, projects are judged in a functionalist and con-
textualised manner. After this, we remove them from
the walls and we store them. In a year they are already
thrown away. The study of architecture stops right as it
is about to get really interesting, failing to capture the
intense and defining moment of when the project is
brought to reality. Students design realistically, follow-
ing plausible scenarios, but for fake users, and so, these
projects are never put into practice. Following six years
of vain efforts and almost 30 hard-labour projects, how
many architects wouldn't just quit? This is because the
success of an architect is not measured in the number of
projects he or she has drawn, but in how many of these
have seen the light of day.

We expect though these students — after seeing all their
projects go to waste - to step out as confident architects,
especially as we have trained them into believing that
a project is nothing more than a piece of paper which
requires merely a pass mark. Given as they do not test
theory though practice, students couldn't possibly know
whether this is good or bad. Moreover, students cannot
integrated theory and cannot transform it into an the
attitude which will provide the answer to the question:
“Why do | want to be an architect?”
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Dimpotriva, teoria trebuie inteleasd de studenti prin
dezbaterea principiilor acesteia si prin confruntarea
ei cu practica, in situatii reale de manifestare a arhi-
tecturii. Concluziile pot fi astfel trase de fiecare stu-
dent in parte, prin urmarirea traseului transpunerii
conceptelor teoretice in proiect si, la final, in con-
structia propriu-zisa.

In acelasi timp, in paralel cu educatia teoretica si
practica, este nevoie sa-i pregdtim pe tinerii arhi-
tecti pentru a fi relevanti in sfera publica si in campul
schimbarii sociale. Un arhitect trebuie sa fie, intai de
toate, un intelectual cu o viziune clara asupra profesi-
ei, mediului, comunitatii, capabil sa-si sustina puncte-
le de vedere si sa proiecteze fara sa incalce drepturile
altora, din nestiinta sau ignoranta.

Pentru asta, este nevoie de exercitiu: sa predam te-
oria, sa aplicdm aceasta teorie si nu alta, sa o trans-
punem in proiect, apoi sa materializam proiectul prin
construire efectiva. Sa lucram cu beneficiari reali, in
carne si oase. Sa facem pasul urias de la hartie la lemn
si la celelalte materiale de constructie. Mai mult decat
atat, sa facem si practica pe santier, adica la santierul
proiectului desenat de studenti (urmarirea santierului
si lucrul efectiv cu materialul, folosind sculele si
uneltele necesare). Un material cu care lucrezi se
lasa descoperit, inteles si, de ce nu, permite inovarea,
domeniu exclus, pe nedrept, din sfera preocuparilor
noastre. Sa invatam toate aceste lucruri facandu-le. Sa
dezbatem teoria pana cand devine operanta pentru
fiecare student, intr-o maniera personala.

De aceea cred ca noi, cadrele didactice din facultatea
de arhitectura, dar si toti profesionistii practicieni,
trebuie sa facem un efort continuu si sustinut de a
adapta invatamantul de arhitectura la cadrul actual al
practicarii profesiei, intelegand educatia ca pe o mo-
delare obtinuta nu numai prin transfer de informatie,
ci si prin dezvoltarea abilitatii de a invata intr-un me-
diu aflat intr-o permanenta schimbare, prin practica-

On the contrary, theory ought to be understood by stu-
dents through debating its principles and by confront-
ing it with practice, in real situations. Conclusions can
be drawn individually, by following the transposition of
concepts into practice, and ultimately, the actual con-
struction process. At the same time, along theoretical
and practical education, it is of vital importance that we
teach our students to be relevant in the public sphere
and to social changes. An architect should be, first and
foremost, an intellectual with a clear vision of it the pro-
fession, the environment and community, and be able
to formulate his or her pint of view without ignoring
other people’s rights, knowingly or not.

This takes practice: teaching theory, applying this the-
ory, transposing it to the project, and then the actual
building process. We need to work with real beneficiar-
ies. We need to take the next leap forward and move
from paper to the construction site, not just by follow-
ing its day-to-day work, but really understanding what
it means to work with the necessary tools and materials.
The material one works with allows itself to be discov-
ered and understood, leading also to innovation, a field
too often ignored by us. Let’s learn about all these by
doing them. Let us debate theory until it becomes op-
erational for each and every student, also in a personal
way.

It is for these reasons that | strongly believe that we, the
architecture professors, but also other practitioners,
should make a continuous effort to update education
to its real-life framework, looking thus at education as
more than just transfer of information, which means
developing abilities to learn in a changing environment,
living the imagined architecture, from the first line on
the paper to the last brink in the wall.

In this way, school will be able to offer future architects
the skills for the real professional life, where our craft
means not just a piece of paper with a nice drawing,
but also a construction which was designed for a real
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rea, experimentarea si trairea arhitecturii imaginate,
de la prima linie trasa si pana la ultima cdramida pusa
in operd. Astfel, scoala le va putea oferi viitorilor arhi-
tecti pregdtirea pentru viata profesionald reald, unde
un proiect de arhitectura nu inseamna o coald de
hartie desenata, ci o constructie gandita pentru un
beneficiar existent si asezata intr-un amplasament
real si care, ca sa existe, are nevoie de viziune, deter-
minare si stiinta de a transforma, din punct de vedere
ontologic, 20 de linii intr-o scara pe care o urcam cu
ochii mintii cu mult inainte de a pune piciorul pe pri-
ma treapta.

O scoald de arhitectura conectata la birourile de pro-
iectare, la mediul ONG, beneficiind de sprijinul OAR,
orientatd cdtre voluntariat si parteneriate public-pri-
vate ar putea face pasul, care acum pare utopic, spre
orientarea proiectelor educationale catre realitate si
catre materializarea lor, asa cum au procedat multe
scoli din intreaga lume, formand absolventi pregatiti
sa practice o arhitectura de calitate, responsabila si
creatoare, generatoare de modele pentru societatea
romaneasca.

beneficiary and placed in a real space, which, in order to
exist in the first place, needs visions, determination and,
ultimately, the science to turn 20 lines into the stairs we
take with our eyes way before we do so with our feet.
An architecture school which is connected to design of-
fices, the NGO world, and has the support of OAR and
focused on volunteering and private-public partner-
ships could take the step towards shifting educational
projects towards reality, like it was possible in so many
schools around the world, turning young people into
graduates capable of practicing a high-quality architec-
ture, one which is responsible and creative, and a true
provider of models for the Romanian society.

Translation by Alina Totti
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